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The impact of a 6 week Outdoor Education program on the Resilience of a 

small cohort of Alternative Provision Free School students 

 

Abstract  

 

This research considers whether a short outdoor education programme can have an 

impact on a small cohort of students from an Alternative Provision school. This 

research is stimulated by recent changes in outdoor industry provision in response to 

increased numbers of young people who are engaging with outdoor education 

programmes to provide a separation from complex issues of life and to enhance their 

resilience. The research identifies that facing and overcoming challenges in an outdoor 

environment allows students to become more resilient in the classroom and in their 

home life. My findings show that resilience decreased during the 6 week outdoor 

education programme and produced some interesting key themes with the increase 

of Situation Coping but the decrease of Knowledge Creation and Emotional Control 

which are all examined in more detail.  

 

Introduction 

This study is an extension of my previous research into the use of outdoor education 

programmes for young people who are considered at risk. During the previous study 

into the role of outdoor education in alternative provision free schools, I interviewed 

staff from Alternative Provision (AP) free schools who are tasked with engaging young 

people who are deemed ‘at risk’ and are being educated outside of the mainstream 

education system. The research identified 6 factors that they believed were promoted 

by outdoor education: stability, independent learning, life experiences, social 

interactions, relationships and peer learning (See appendix 1). In that study, all of the 

interviewees spoke about the use of outdoor education in raising the resilience levels 

of students, suggesting that the authenticity of challenging activities and environments 

encouraged students to overcome adversity and deal more appropriately with life 

stressors. The research drew links to Whittington, Aspelmeier & Budbill (2016) and the 

concept of the Emotionally Healthy Individual, which they describe as being an 
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individual who is able to successfully confront and negotiate a multitude of challenges, 

and effectively cope with obstacles, barriers, or setbacks.  

 

In this study I explore the same issue from the perspective of the students, and through 

a range of psychometric tests, and thus seek to triangulate the findings of the previous 

study. In particular the study considers whether the use of outdoor education may help 

to build resilience by developing internal coping strategies. Thus, the study considers 

changes in levels of resilience for a small cohort of AP free school students 

undertaking a 6 week outdoor education programme.  

 

This approach is supported by Overholt and Ewert (2015) who state that one of the 

assumptions of outdoor education is that the challenging situations often inherent in 

adventure experiences may help participants develop adaptive systems that will aid 

them during future uncertain and demanding events thus allowing them to develop 

their resilience, life effectiveness and self-authorship.  

 

Resilience in Outdoor Education  

 

Resilience has been an emerging theme in the outdoor education literature since 2004 

with a growing body of research that links challenge to psychological development. 

The research base is partial and somewhat chaotic. However, there is a growing body 

of research that uses quantitative and mixed-methods approaches to seek evidence 

of psychological development through engaging in outdoor education. Given the 

emergent nature of the literature there are a number of different psychological 

constructs that are considered. The main ones are: Resilience, Self-Authorship and 

Life Effectiveness. Whilst these constructs differ in their origins and in their 

psychological rationales. Despite these differences it has become increasingly 

common for outdoor researchers to combine these measures and to view them as 

providing triangulation for psychological development.    

    

 

Resilience is perhaps the most common concept. Ewert and Yoshino (2011) describe 

6 key themes with regards to the development of Resilience amongst outdoor 

education students in their study; although in their study a 37 item self-report 
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instrument was used it was still drawn from well-established resilience measurements 

including the Resilience Scale (RS) (Wagnild & Young, 1993) as used in my study 

following the key themes below.  

- Confidence (of own abilities)  

- Achievement (understanding of success)  

- Perseverance (in overcoming physical and psychological challenges)  

- Responsibility to Others (beyond self)  

- Social Support (Social Network/Group Support)   

- Self-Awareness (of own strengths and weaknesses)  

 

Hayhurst, Hunter, Kafka & Boyes (2015) suggest that it consists of both internal and 

external factors that shape an individual’s response to adversity   

 

Internal factors include positive self-evaluation (self-esteem, positive sense of self 

and strong sense of worth), confidence in one’s abilities (self-efficacy, internal locus 

of control, ability to set realistic goals and expectations, problem-solving skills, 

fortitude, conviction, tenacity, resolve and self-regulation skills) and the ability to cope 

(sense of humor, hopefulness, balanced perspective, positive strategies for dealing 

with stress and coping strategies) (Cooper, 2004; Hurtes, Allen, Stevens, & Lee, 2000; 

Olsson 2003; Prince-Embury, 2008; Short & Russell-Mayhew, 2009). 

 

External factors include environmental and social factors that can support positive 

youth development. These factors include healthy school environments, positive 

relationships with family members, peers, older adults and community organisations 

(Cooper, 2004, Fergus & Zimmerman, 2005, Hurtes, 2000, Olsson, 2003, Prince- 

Embury, 2008), and a ‘sense of relatedness’ which refers to relationships and feeling 

connected socially. Sense of relatedness includes trust, perceived access to support, 

comfort with others and tolerance of differences (Prince-Embury, 2007). 

 

Overhault and Ewert (2015) suggest that both internal and external factors must be 

taken in account as well as challenges outside of the physical i.e. the importance of 

interpersonal relationships. Interestingly Ewert & Yoshino (2011) identify that males 

may enter programmes with higher levels of resilience towards the physical challenges 

but may develop a level of humility as a result of having a sense of Responsibility of 
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Others. This became particularly pertinent in my research as the students were all 

male, but thus brings about possible future research with regards to whether male and 

female students develop resilience differently. There was no pre-determined insight or 

justification with regards to the specific cohort examined as part of this study, the group 

and individuals considered ‘at risk’ were ultimately chosen by the partner school as to 

who they deemed would benefit the most from this research and OE programme.  

 

Self-Authorship is considered by McGowan (2016) as the capacity to self-author has 

been highlighted as necessary for coping with the demands of adulthood (Baxter 

Magolda, Creamer, & Meszaros, 2010) to which individuals develop their locus of 

control; the ability to set realistic goals and expectations, problem-solving skills, 

fortitude, conviction, tenacity, resolve and self-regulation. Hodge, Baxter Magolda, & 

Haynes (2009) state that outdoor education will teach individuals to integrate previous 

experiences to achieve success because self-authorship requires advanced problem-

solving skills to achieve mastery over decision making and learning which are both 

seen as factors in resilience development.  

 

McGowan (2016) further reveals that winter camping, canoeing, solo experiences as 

well as instructional experiences may influence participants’ self-authorship 

development, this perceived importance of the instructor-student relationship and the 

relationships with other students Magolda (2008) describes as social support. Thus 

the reason for using challenging activities in my study and ensuring practitioners 

develop a relationship and foster relationships within the group.  

 

Life Effectiveness is considered by Sibthorp & Banning (2004) who suggests that 

there are some personal skills (life skills) that are important factors in how effective a 

person will be in achieving his/her desires/wishes in life.  

 

Sibthorp & Banning (2004) discuss three points that are seen to be key in developing 

positive life effectiveness; Expectations, Empowerment and Relevance.  
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Participant expectations – which is seen as an important factor in participant growth 

during adventure education courses. Students seeking change and development may 

enrol on these courses in search of a catalyst for personal growth (Ewert 1988)  

Personal empowerment – I have focussed on individual empowerment as an 

individual’s ability to try to maintain and take control of the actions, and decisions of 

one’s own life situations which can be described as locus of control within self-

authorship.   

 

This further supports the student led delivery model as part of this research giving 

students a sense of ownership, supporting them with Framing the Task and developing 

a supportive group through becoming better Self-Authors. Individuals are more likely 

to engage with OE program with a better understanding of the purpose of the activity, 

Elder & Paul, (2001) supports this stating that students are more likely to feel 

committed and derive relevance from it on a higher level. If students are encouraged 

to engage in an empowering process this might foster perceptions of task relevance, 

as well as perceptions of empowerment thus supporting the measurable subscales 

within the Life-Effectiveness questionnaire.  

 

Literature Conclusion 

 

Taken together, these 3 concepts provide a means of assessing psychological change 

through challenging activities and reflect the broad development of resilience.  

Therefore, an initial hypothesis is suggested that a challenging outdoor education 

programme would;  

(1) Enhance student’s resilience, and  

(2) Have a positive outcome with regards to the social network and group 

support of individuals 

 

In line with the literature research, I have drawn together all three definitions to provide 

a measure of the degree to which individuals exert control over their own motivation, 

behaviour, and social environment. Thus, I have combined the 3 psychological 

constructs with the 6 key themes found in my previous research and linked them with 
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the internal and external resilience development factors discussed above as the basis 

of this research.  

RSQ (Resilience)  SAQ (Self-Authorship)  LEQ (Life-Effectiveness)  

Life Satisfaction 

Self-Esteem 

Self-Rated health 

Self-Actualisation 

Stress Management 

Social Support 

 

Locus of Control  

Mastery  

Social Support  

Relationships  

Self-Awareness  

Problem Solving  

Personal Effectiveness  

Personal Skills  

Life Fitness  

Practical Intelligence  

Personal Competence  

Personal Empowerment  

Self-Efficacy  Self-Efficacy  Self-Efficacy  

 

 

 

Outline of research  

 

8 male students (14-16yrs) from an Alternative Provision free school attended an 

outdoor education programme which incorporated a range of activities including 

Canoeing, Kayaking, Bush Craft and Archery. The programme was 1 day a week for 

6 weeks. The outdoor education programme had run previously and was led by 

qualified outdoor educators. The programme design included opportunities for 

students to challenge themselves through skill acquisition, by overcoming adversity, 

by working with others, and by operating outside of the ordinary.  These elements of 

the programme structure are closely aligned with the reported contributors to resilience 

development, namely social support, sense of mastery, problem solving, peer 

relationships, and separation from normal life (Overholt & Ewert, 2015, Hayhurst & 

Hunter, 2015, Whittington, Aspelmeier & Budbill, 2016, Beightol & Jevertson, 2012) 

 

The study used a quasi-experimental design to gain standardised observations aimed 

at testing whether two or more variables are causally related (Baldwin & Berkeljon, 

2010). This study uses Neill’s (2003) recommendations to use pre-test/post-test 

surveys to examine participant self-perceptions before and after participation in 

outdoor programmes by using a self-report measurement tool and follow-up testing. 
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Consequently, the participants completed three questionnaires before and after the 

outdoor programme. These were:  

• The Resilience Scale (RSQ), developed by Wagnild and Young (1993) and  

• The Self-Authorship (SAQ) Version 2, developed by Ferencevych (2004);  

• The Life Effectiveness Questionnaire (LEQ-H), developed by Richards and 

Neill (2003).  

 

Each questionnaire was administered by myself and took no more than 15 minutes to 

complete (45 mins total). The pre-test data collection was administered in school prior 

to the OE programme with each student completing the questionnaires on their own 

in order to avoid external or peer influence. The post-test data collection was 

administered in the same way within the school after the OE programme was 

completed.  

 

Questionnaires used were: (See appendix 2)  

 

• RSQ (Resilience Scale) 25 questions – measured Likert Scale from 1 to 7; 1 

being Strongly Agree and 7 being Strongly Disagree 

• SAQ (Self Authorship) 27 questions – measured Likert Scale from 1 to 5; 1 

being False (not like me) and 5 being True (like me) 

• LEQ (Life Effectiveness) 24 questions – measured Likert Scale from 1 to 8; 1 

being False (not like me) and 8 being True (like me)  

 

 

The results were analysed using Statistical Package for the Social Sciences (SPSS) 

looking for positive or negative correlations between in the data set and then measured 

against the subscales as seen in (See appendix 3) to allow for further analysis.  

 

Selection of completed questionnaires: (See appendix 4)  

 

1. Present the findings of your work based research including actions, results, and 

outcomes.  

Results 
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The initial pre-test questionnaires were given to 8 students, the post-test 

questionnaires were only completed by 3 students for various reasons including 

absenteeism, reluctance to continue or refusal to participate based on external 

factors beyond control. Therefore I will only be examining 3 sets pre and post-test 

data on the understanding that this will place further limitations on the validity of 

my study. This study thus comes with a caveat to not over represent the limited 

findings as it only covers a very small number of participants and therefore data 

cannot be assumed or applied systematically to a larger group without the need 

for further research and data collection.  The initial scores for pre-test can be 

found in (See appendix 5) 

The data from the questionnaires ultimately shows a reduction in resilience at 

approx. 1.7% overall compared pre and post-test. Although much of the data is 

randomised and there are no clear cut themes throughout it is still worth noting 

that the only commonalities between data were that of Situation Coping, which 

saw an increase across candidates as well as Emotional Control and Knowledge 

Creation which both saw a decrease across all three candidates. This was 

calculated at an approximate 11.85% increase in Situation Coping with a 3.95% 

average across candidates, a 17.77% decrease in Knowledge Creation with a 

5.92% average across candidates and a 16.66% decrease in Emotional Control 

with a 5.55% average across candidates. Overall I saw a 21.33% increase 

between scores within Situation Coping and a 19-21% decrease between scores 

for Knowledge Creation and Emotional Control. (See appendix 6) 

Scores were then condensed in to subscales per measurement (see appendix 7) 

and then condensed further in to subscale measurements to give totals scores 

(See appendix 8) and then a variance applied to show differential between scores 

and overall margins. (See appendix 9)  

The identified changes in total subscale scores and highlighted variances on 

specific scales that I noticed of interest are shown below. To which I set a scale 

of movement for 5 points either positive or negative above or below pre-test 

scores that would mark as a notifiable change amongst the 3 candidates.  

Candidate 4;  

RSQ subscale score – overall increased by 30 
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Any Notable Changes - Equanimity score increased by 15, Self-Reliance increased 

by 6 and Meaningfulness increased by 8.  

SAQ subscale score – decreased by 12  

Any Notable Changes –Self-Efficacy reduced by 7  

LEQ subscale score – decreased by 20  

Any Notable Changes – Active Initiative reduced by 9, Achievement Motivation 

reduced by 7, Self Confidence reduced by 5 and Social Competence increased by 7  

 

Candidate 7;  

RSQ subscale score – increased by 2  

Any Notable Changes – No increase of data 5 points or more  

SAQ subscale score – remained the same  

Any Notable Changes – Situation Coping increased by 5 

LEQ subscale score – reduced by 11  

Any Notable Changes – Emotional Control reduced by 5   

 

Candidate 8;  

RSQ subscale score – reduced by 23  

Any Notable changes – Self Reliance reduced by 9 and Equanimity reduced by 7  

SAQ subscale score – increased by 13  

Any Notable Changes – Situation Coping increased by 9  

LEQ subscale score – increased by 8  

Any Notable Changes – Emotional Control reduced by 4  

 

Overall Results Analysis  

RSQ: The possible scores range from 25 to 175 and the higher the score, the 

stronger resilience. Scores of 147 and above are considered high, scores from 

121 to 146 falls within the mid-range, and scores lower than 121 are considered 

to reflect weaker resilience. 

All candidates in pre-test scored lower than 121 which suggested a low level of 

resilience to begin with, candidates 4 and 7 both marked an increase in total 

subscale scores.  
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Candidate 4 – most notable increase in Equanimity (a balanced perspective of 

one’s life experiences), Self-Reliance (a belief in ones abilities) and 

Meaningfulness (the realisation that life has purpose) and small increase in 

Existential Aloneness (the realisation that each person’s life path is unique).  

Candidate 7 – slight increase in Perseverance (the act of perseverance despite 

adversity or discouragement) and Self Reliance 

Candidate 8 – showed a marked decrease in total subscale scores. Most notably 

Self-Reliance and Equanimity.   

SAQ: The possible scores range from 27 to 135 and the higher the score, the 

stronger self-authorship. 

Candidates 4 and 8 marked at the top end of self-authorship subscale pre-test, 

suggesting that they had developed a sense of mastery over their own lives 

already or where at least confident in their own abilities. Conversely to candidate 

8 who’s scores for self-reliance in RSQ scale had dramatically decreased.  

All three candidates scores increased post-test notably within Situation Coping 

(one’s ability to deal with changing scenarios) but had conversely decreased 

within Perseverance within RSQ scores for two of the candidates, whereas 

candidate 7’s score of Perseverance score had increased.  

Candidate 7 was at the bottom end of subscale pre-test and remained 

unchanged post-test. However, their Situation Coping increased most notably 

perhaps suggesting that they were at ‘Crossroads’ having experienced 

unsuccessful situations when faced with challenges.  

LEQ: The possible scores range from 24 to 192 and the higher the score, the 

stronger life effectiveness. 

All candidates began the pre-test with scores at the upper end of the subscale 

suggesting they were more effective, as Neill (2003) describes the better 

functionality a person exhibits on these dimensions, the greater one’s personal 

effectiveness will be, and consequently, the more likely that individual is to 

accomplish personal achievements.  
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However, candidate 4 and 7’s subscale score decreased most notably Active 

Initiative (The extent to which the individual likes to initiate action in new situations) 

and all candidates showed decreased scores of Emotional Control (The extent to 

which the individual perceives he/she maintains emotional control when he/she is 

faced with potentially stressful situations) 

 

2. Evaluate the learning that has taken place as a result of undertaking the WBP. 

Discussion and Findings 

 

Hypothesis 1 

 

Simply this study does not prove my hypothesis (1 - Enhance student’s resilience) as 

resilience did in fact reduce based on the post test data as shown above which does 

follows similar patterns in previous research namely Skehill (2001) and Sheard & 

Golby (2006) which found no significant changes but conversely to Neill & Dias 

(2001), Shellmann (2014) and Ewert & Yishino (2011) which found large to moderate 

changes in their studies. As such my results have prompted me to carry out further 

research in relation to psychological interventions that can be used alongside OE 

programmes to enhance the development process within larger cohorts.  

 

As mentioned during the results sections the key themes are as follows. These will 

be discussed accordingly to provide further understanding and I will use previous 

research from authors to determine potential reasoning’s as to why the changes 

either positive or negative occurred within the small data set but also provide 

potential links between the key themes found as part of my results.  

 

Situation Coping Increase (SAQ) - (Ones ability to deal with challenging scenarios)  

A possible reasoning for this increase could be demonstrated by Magolda (2004) 

who outlined four stages through which individual’s progress toward self-authorship. 

My results could suggested that the candidates have passed through stage a) 

following external formulas (individuals follow guidance from external authority to 

be successful) in my study this would have been the outdoor practitioners delivery 

the activities to candidates providing the external authority to become successful.  
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Passed through stage b) the crossroads (individuals become dissatisfied with 

following external formulas because they have found this strategy unsuccessful) in 

my study this would have been the opportunity given for candidates to practice the 

activity to develop own competencies, where they have found simply following 

instructions from external authority (i.e. practitioners) does not work for them.  

 

Following Magolda’s stages of Self-Authorship namely stage b (the crossroads) 

could also be used to further explain the decreasing in following themes seen in my 

results;  

 

Knowledge Creation Decrease (SAQ) – (New ideas through interactions between 

explicit and tacit knowledge)  

Where candidates are being given opportunities to develop their own competencies, 

but are perhaps are experiencing difficulties not having belief in their own ability. 

Proceeding what was being explicitly taught whilst following external formulas to 

what was being practiced through potential tacit i.e. the knowledge drawn from 

previous experiences. Therefore if individuals had no prior experience of the 

particular activities they would have found it more difficult to create new connections 

based on previous understanding, this can be supported from the SAQ answers to “I 

know I have the ability to do anything I want to do” and “I am able to do things as 

well as most of other people” which both reduced on the post test scores for all 

candidates. This subsequently provides a supportive basis for personally 

empowering individuals in the planning phase to obtain a sense of learning or task 

relevance which I will go on to discuss in more detail below.  

 

Emotional Control Decrease (LEQ) – (The extent to which the individual perceives 

he/she maintains emotional control when he/she is faced with potentially stressful 

situations)  

D’Amato & Krasny’s (2011) study found that students on various OAE courses found 

them meaningful and allowed them to find new strategies to deal with emotional 

problems. However, here the decrease in emotional control could well be attributed 

to the decrease in knowledge creation as seen in Magolda’s stage b, where by the 

sense of not being able to achieve success based on previous experiences and 

development of personal competencies results in an inability to maintain emotional 
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control over the situation when faced with this particular adversity or challenge. This 

is supported by Prince - Embury (2008) who states the important association 

between achieving a sense of mastery and resulting emotional reactivity if this is not 

accomplished.  

 

It can thus further support the need for individual or personal empowerment as 

mentioned above to ensure mastery is achieved. Zimmerman (2000) describes these 

following factors to which a combination and interaction of them will determine the 

degree of empowerment an individual is capable of achieving in any given context.  

 

1) Intrapersonal – which encompasses internal factors that will influence a 

person’s perceptions of individual empowerment; such as motivation, 

perceived competence, and perceived control which could directly affect 

emotional ability when experiencing new and unknown scenarios.  

 

2) Interactional - individual’s effective interaction with the environment, knowing 

and understanding how to succeed within a given set of environmental 

parameters, which again could affect emotional control in stressful situations.  

 

3) Behavioural - actions required to influence the outcomes through 

participation. Not being empowered could create a positive or negative 

psychological behavioural response in which candidates feel they cannot 

cope in stressful situations.  

 

Therefore the potential lack of personal empowerment within the programme and the 

candidates perhaps not being wholly involved in the planning phase or not having 

consistent attendance due to external and internal effecting factors could suggest 

candidates were not fully aware of aims and objectives of the programme and the 

particular activities linked to learning relevance.  

This would have made already potentially stressful environments and activities more 

so resulting in lacking emotional control through fear of the unknown. In support of 

this the data shows a decrease or unchanged number for Self-Efficacy (ability to 

exert control over one's own motivation, behaviour, and social environment) for all 

three candidates which again could be attributed to lacking individual empowerment.  
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Kieffer (1984) and Lord & Hutchinson (1993) support my ideas suggesting a 

participative empowering environment has been associated with increased levels of 

awareness, knowledge, self-confidence, self-esteem, perceptions of control and the 

development of more positive attitudes. Howell (1992) and McWhirter (1991) go on 

to support this further stating individuals who are empowered are thought to be more 

able to focus on challenges and opportunities presented to them, as well as 

experiencing a greater ability to take control, or to make changes in their own 

lives. 

 

Through this empowerment process individuals participate in a given social context 

with the understanding that their participation brings with it a sense of importance i.e. 

mastery as with self-authorship and that individuals in a scenario can take control and 

achieve a desired outcome and believe those actions can actually be performed i.e. 

locus of control.   

 

Moving on to stage c) Becoming the author of one’s own life (Individuals become 

the author of their own life by developing a personal belief system upon which they 

act) in my study this is achieved through a sense of mastery over physical or 

cognitive challenges which they were subject to as part of the outdoor education 

programme.  

 

Although I have attempted to justify my findings above it is difficult to ascertain where 

individuals are at different stages. As Magolda (2004) suggests, this is cyclical 

process through which individuals move toward increased self-authorship is based 

on personal characteristics, diverse experiences, and at different times in their lives, 

so again internal and external effecting factors could have bearing on the 

quantitative outcomes. However, as Pizzolato (2005) suggests moving through the 

stages of self-authorship occurs when individuals face and overcome “provocative 

moments,” which could also be seen as a series of challenging situations 

experienced in an outdoor education environment.  

 

If subject to a prolonged outdoor education programme I feel candidates would move 

towards stage d) internal foundations (Individuals grounded in one’s identity, 

constructing social relations creating networks and support) and perhaps seen 



Robert. M. Delahay 
2018 

15 
 

through the medium of outdoor education being able to recognise that uncertainly 

and external influences exist but them as individuals having the ability to overcome 

this adversity with confidence. 

 

Hypothesis 2  

 

Looking at my hypothesis (2 - Have a positive outcome with regards to the social 

network and group support of individuals) in line with Social Competence (The degree 

of personal confidence and self-perceived ability in social interactions) 2 out of the 3 

increased (one considerably) and the other remained unchanged. Interpersonal 

Leadership (effective relationships or communication between others) 2 out of the 3 

reduced and one increased. Task Leadership (The extent to which the individual 

perceives he/she can lead other people effectively when a task needs to be done and 

productivity is the primary requirement) 2 of the 3 increased and one reduced.  

As you can see from above most of the answers and differences in data were hugely 

diverse, and essentially disproves hypothesis 2 but can see how it may improve 

under different circumstances. This again could be associated with the level at which 

the individuals engaged in the programmes as seen from high absenteeism or 

unwillingness to participate mentioned above.  

Limitations 

Inconsistency in attendance – Immersion and Flow - Link to Learning Relevance/ 

Task Value.  

It is worth noting my Initial concerns supporting the potential lack of change in 

resilience scaling with regards to the short length of program itself and the relatively 

small amount of exposure the students will have during the outdoor education 

delivery. Ungar (2005) describes this as Immersion and Flow, stating that programs 

not sufficiently long enough to allow participants to experience the difference 

between the new and old selves, and if the intensity of the experience is insufficient 

then it is unlikely result in positive outcomes.  

This can also be effected through student attendance and drop off, i.e. individuals 

not completing the full OE course. Eccles & Wigfiel (2002) call this Task value the 
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point at which the task is considered important because it can increase motivation 

and learning effectiveness.  

If students do not perceive value or relevance to learning task then they are more 

likely to disengage with the process. If the individuals are not able to perceive value 

or relevance, they are more likely to apply less effort and either drop out or switch to 

activities having more perceived relevance.  

This became apparent during the programme and as seen from the pre/post test 

result the numbers did reduce.  

 

This drop off could also be dictated by the internal and external factors mentioned 

above whether contributory towards development. In terms of “I am already resilient 

why do I need to take part” This may instead be perceived as confidence (self-

efficacy, internal locus of control, ability to set realistic goals and expectations, 

problem-solving skills, fortitude, conviction, tenacity, resolve and self-regulation 

skills) which are all variables towards the development of resilience or personal 

competence where individuals are drawing upon previous experiences through 

physical activity which then in turn as suggested by Portzky, Wagnild, Bacquer and 

Audenaert, (2010) can lead to increased self-esteem with regards their ability to 

overcome adversity.  

This could be seen as an internal response of individuals having to ‘appear’ this way 

within the construct of school and/or home life, amongst peers usually associated 

with ‘at risk’ populations as a result of lacking external factors where they do not 

have healthy school environments, positive relationships with family members, 

peers, older adults and community organisations or as Cordle, Puymbroeck, 

Hawkins & Baldwin (2016) suggest could be as a result of vicarious experiences 

where the overall groups success impacts on individuals anticipation of success or 

failure based on enhancing individuals emotional or psychological arousal following 

what has happened before to group members in that same activity.  

It is thus worth noting that any pre-existing internal or external factors were not be 

taken in to account when completing this research, All of the above are unknown in 

this study so presented inaccuracies in the data set as without further investigation I 
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am unable to ascertain which potential effecting factors are present amongst the 

small student cohort and how they may or may not affect the measurable resilience 

scales. 

It is also worth noting that the measurement tools used all look at individuals and yet 

this was a shared experience, there is a potential that the incorrect measurement 

tool was used for the age group and type of young people used within the study. 

Having examined this the Resilience Scale for Young Adults – Embury, Sakolfske 

and Nordstokke (2017) would have been a better suited tool or the Resilience Scale 

for Children and Adolescents (2006/07) RSCA – 9-11 / 12-14/ 15-18yrs) which 

worded at third grade reading level which would have potentially overcome any 

possible literacy deficits with individuals but also incorporates a 3 factor model which 

encompasses a Sense of Mastery; subscales – Optimism, Self-Efficacy, 

Adaptability. Sense of Relatedness; subscales – Trust, Comfort with others, 

Support and Tolerance and Emotional Reactivity; subscales – Sensitivity, 

Recovery and Impairment. This measurement tool particularly allows for 3 personal 

resiliency factors, individually and relative to one another, and a more differentiated 

assessment of personal resilience than assessments that measure a single score. 

Prince-Embury 2015) states this supports more of a factorial based model of 

personal resiliency than other assessments. Essentially this model could remove the 

potential for external effecting factors to have an effect on results rather than using a 

single score based method as seen in my study.  

Conclusion  

The following principles drawn from my research I have decided to create a list of 

recommendations I will take forward and use within my own personal development.  

Ensure that there is an element of Individual Empowerment underpinned by previous 

Perceptions whether positive or negative throughout programming and delivery and 

ensure participants understand Relevance of the task and where it fits in with overall 

objectives.  

Ensure participants can at least achieve success on some level with opportunities for 

fulfilling a Sense of Mastery <–> and take a part in the setting realistic goals both on 

a personal a group level which enhances their Locus of Control <-> and ensure there 
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is appropriate and planned for Social Support in terms of outdoor practitioners or 

mentors to enhance opportunities to foster networks within the group. All of my 

recommendations echo that from Ewert & Yoshino (2012) mentioned earlier.  

Immersion & Flow I would consider key to achieving the above in terms of length and 

ability for participants to fully engagement in the OE programme. As I have 

discovered short term programmes do not achieve the aims of improving resilience, 

a longer term engagement focus would potentially lend itself to a sustained research 

project to understand whether socioeconomic and psychological factors seen within 

‘at risk’ populations have an effect on the resilience of YP prior to beginning in an OE 

programme including external and internal effecting factors, and also gender 

differences.  
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Appendix 

1) 

Stability – seen as a necessity for students in order for them to function in the learning 
environment, after may have experienced troubles in the MS system or similarities in their 
personal lives, this can be bought about by offering Bespoke Learning opportunities for 
students in line with their understanding of how and what they want to achieve, though the use 
of outdoor education this can be ingrained in their curriculum enabling them to have a sense of 
ownership over their learning.  
Independent Learners – critical for students to allow them to function in and outside of school, 
their positive experiences can lead them to increasing their own Resilience which is thus 
transferred back in to school when attempting mainstream educational functionalities, outdoor 
education can support this through a series of challenging encounters, encouraging students to 
overcome their fears, crossing their own threshold and proving to themselves that they can 
achieve.  
Life Experiences – allowing students to partake in an abundance of new and meaningful 
events that they would not ordinarily get the opportunity to experience, without fear of ridicule 
and at a level at suits their capability to where the activity itself almost becomes secondary will 
allow their Self-Expression to flourish and provide a space to talk, open up, reflect and find 
common ground to escape from the potential pressures they are facing. Outdoor education 
plays are very positive role in harnessing the vast majority of students, getting them out of the 
classroom doing a day’s leaning without having a pen or a pencil in your hand and giving them 
experiences they would not otherwise have got. 
Social Interactions – these experiences can bring about connections with people from outside 
of the school environment and thus bring about improvements in the necessities of Social Skills 
to where students are building upon spiritual, moral, social and cultural opportunities and 
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engaging with a vast array encounters they would not normally seek. Outdoor education offers 
opportunities to develop life skills, being polite and courteous, listening and communicating 
within a community and to one another.  
Relationships – at the forefront of any learning scenario, relationships build rapport and 
subsequently respect within an educational setting, the role of outdoor education allows 
students access to experiences where relationships can be built on trust and the of 
Understanding Risk can be examined and facilitated within a controlled environment, getting 
them to cooperated, come out of their comfort zone and test themselves outside of school.  
Peer Learning – self-lead learning will give students the opportunity to explore and provide 
ownership of their direction, through working with one another and understanding strengths and 
weaknesses the aims of which are to be very much involved with Therapeutic intervention 
which is one of the roles that outdoor education can play.  
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3) RSQ – Items by Subscale 
1, disagree to 7, agree. The possible scores range from 25 to 175 and the higher the score, 
the stronger resilience. Scores of 147 and above are considered high, scores from 121 to 146 
falls within the mid-range, and scores lower than 121 are considered to reflect weaker 
resilience.  

 
Equanimity (a balanced perspective of one’s life experiences) (Min 6 / Max 42)  
7. I usually take things in stride  
11. I seldom wonder what the point of it all is  
12. I take things one day at a time  
22. I do not dwell on things that I can’t do anything about  
23. When I’m in difficult situation, I can usually find my way out of it  
25. It’s okay if there are people who don’t like me  
 
Perseverance (the act of perseverance despite adversity or discouragement) (Min 3 / Max 
21)  
13. I can get through difficult times because I’ve experienced difficulties before  
19. I can usually look at a situation in a number of ways 
20. Sometimes I make myself do things whether I want to or not  
 
Self-reliance (a belief in oneself and ones abilities) (Min 6 / Max 42)  
1. When I make plans I follow through with them  
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9. I feel that I can handle many things at time 
10. I am determined  
14. I have self-discipline  
17. My belief in myself gets me through hard times 
18. In an emergency, I’m someone people generally can rely on  
 
Meaningfulness (the realisation that life has purpose) (Min 7 / Max 49)  
4. Keeping interested in things is important to me  
6. I feel proud that I have accomplished things in my life 
8. I am friends with my self 
15. I keep interested in things  
16. I can usually find something to laugh about  
21. My life has meaning  
24. I have enough energy to do what I have to do  
 
Existential Aloneness (the realisation that each person’s life path is unique) (Min 3 / Max 
21)  
2. I usually manage one way or another  
3. I am able to manage myself more than anyone else 
5. I can be on my own if I have to  
 
 

 

Self-Authorship Questionnaire Item Identified by Subscale 
1, false to 5, true. The possible scores range from 27 to 135 and the higher the score, the 
stronger self-authorship.  
 
Min – 27 / Max – 135  
 
Factor 1 : Situation Coping (Min 9 / Max 45) 
1. No matter what happens I can handle it  
2. No matter what the situation I can handle it  
3. Whatever situation arises I can come up with a solution  
4. I cope well with changing situations 
5. I enjoy coming up with solutions to my problems 
6. I am willing to make difficult decisions 
7. I am calm in stressful situations 
8. I can research a topic and form my own opinion effectively  
9. I am efficient and do not waste time  
 
Factor 2: Interpersonal Leadership (Min 8 / Max 40)   
10. I am a capable leader 
11. I am able to handle positions of authority  
12. I am a good leader when things need to get done 
13. I feel comfortable speaking in front of a group  
14. I communicate effectively with other people  
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15. I am given opportunities to make a difference  
16. I am given real responsibility in my life  
17. I am effective in social situations 
 
Factor 3: Self-Efficacy (Min 7 / Max 35)   
18. I show good judgement in most situations 
19. I see myself as a capable person  
20. I make the right decision a majority of the time 
21. I know I have the ability to do anything I want to do  
22. I am able to do things as well as most of other people  
23. I am good at deciding whether the risk is worth taking  
24. I am capable of regulating my own actions  
 
Factor 4: Knowledge Creation (Min 3 / Max 15)   
25. I never question the opinion of my superiors  
26. I believe experts are in the best position to decide what people should learn  
27. I always look to my teachers/boss for direction  
 

 

 

 

LEQ Items by Subscale 

1, false to 8, true. The possible scores range from 24 to 192 and the higher the score, the 
stronger life effectiveness.  

 

Min – 24 / Max – 192  

Time Management (TM) (Min 3 / Max 24) (The extent that an individual perceives that 
he/she makes optimum use of time)  
01. I plan and use my time efficiently. 
09. I do not waste time. 
17. I manage the way I use my time well. 
 
Social Competence (SO) (Min 3 / Max 24) (The degree of personal confidence and self-
perceived ability in social interactions)  
02. I am successful in social situations. 
10. I am competent in social situations. 
18. I communicate well with people. 
 
Achievement Motivation (AM) (Min 3 / Max 24) (The extent to which the individual is 
motivated to achieve excellence and put the required effort into action to attain it)  
03. When working on a project, I do my best to get the details right. 
11. I try to get the best results when I do things. 
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19. I try to do the best that I possibly can. 
 
Intellectual Flexibility (IF) (Min 3 / Max 24) (The extent to which the individual perceives 
he/she can adapt his/her thinking and accommodate new information from changing 
conditions and different perspectives)  
04. I change my thinking or opinions easily if there is a better idea. 
12. I am open to new ideas. 
20. I am adaptable and flexible in my thinking and ideas. 
 
Task Leadership (TL) (Min 3 / Max 24) (The extent to which the individual perceives 
he/she can lead other people effectively when a task needs to be done and productivity is 
the primary requirement)  
05. I can get people to work for me. 
13. I am a good leader when a task needs to be done. 
21. As a leader I motivate other people well when a task needs to be done. 
 
Emotional Control (EC) (Min 3 / Max 24) (The extent to which the individual perceives 
he/she maintains emotional control when he/she is faced with potentially stressful 
situations)  
06. I can stay calm in stressful situations. 
14. I stay calm and overcome anxiety in new or changing situations. 
24. I stay calm when things go wrong. 
 
Active Initiative (AI) (Min 3 / Max 24) (The extent to which the individual likes to initiate 
action in new situations)  
07. I like to be busy and actively involved in things. 
15. I like to be active and energetic. 
23. I like to be an active 'get into it' person. 
 
Self Confidence (SC) (Min 3 / Max 24) (The degree of confidence the individual has in 
his/her abilities and the success of their actions)  
08. I know I have the ability to do anything I want to do. 
16. When I apply myself to something I am confident I will succeed. 
24. I believe I can do it 
 
 

4) 
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