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Abstract 

This study investigates the impact of adventure education visits on teamwork with year four 

and five children. With a sample of ten students from a school in North Worcestershire, the 

research was conducted over five weeks at an outdoor education facility outside of the 

Worcester city. Questionnaires, observations and interviews were conducted to see how 

teamwork was developed over the period of five weeks. Perspectives from class teachers 

and support staff were included in the study along with previous researchers in the field of 

outdoor adventure education.  

There were good levels of development throughout the five-week programme, along with 

improvement of group dynamics and teamwork. The findings in this study demonstrate that 

a five-to ten-week adventure education visit improves teamwork within primary groups. 
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1. Introduction 

This study hopes to give a deeper insight into teamwork in Outdoor Adventure Education. 

Though the Outdoor Education field has been around for over half a century, there are still 

gaps in our understanding to how skills are developed during activities.  

The vast number of pathways that are offered through adventure education are endless. My 

place of work has offered several opportunities for myself to improve my communication, 

teamwork and leadership skills, which I have managed to apply to my course and other 

endeavours in the outdoors. The value of teamwork has become apparent from session 

briefs when I am leading groups. By identifying this value, I built a question and plan around 

three conceptual points, primary education, adventure activities and the value of teamwork. 

By utilising my links with the University of Worcester, I have identified schools that would be 

suitable to support my research.  

The school that I will using throughout this study is a North Worcestershire School, with a 

group size of seven to ten students. All places and participants will be anonymised 

throughout this study to adhere to the ethics policy set by the University of Worcester. 

The purpose of this study is to identify factors that improve teamwork in outdoor adventure 

activities. Using observations, group discussions and questionnaires, I hope to find the level 

of impact that weekly activities have on the children. By talking to teachers and children 

about their experiences in the classroom, I will be able to compare levels of teamwork 

displayed in both environments. 

Hackman and Wageman, (2005) identified two theories that support teamwork in activity-

based environment. Schwarz, (1994) and Komaki, (1998) combine ideas to create a theory 

of individual behaviour that can be applied to teamwork. Both authors identify three 

phases. The first is observing the group behaviour within an activity session. The second 

phase is describing what has been observed and the meanings of those behaviours. The 

third and final stage is implementing ideas that could influence the group’s behaviour.  

Levin, (2011) proposed a layout for a dissertation, one that I have used to create the 

structure for my independent study. He calls this structure investigative and comparative 

study using field work. The remainder of the study will contain my research, where two 
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groups will be analysed and compared. The findings will be broken down into two case 

studies. Throughout the discussion, both case studies will be compared to find similarities 

and differences. The conclusion will outline the findings of the study.  
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2. Literature review 

2.1 Definition of Adventure Education 

There are different types of education that exist within the world, Outdoor, Adventure and 

Environmental. The focus of this independent study is Adventure Education. Adventure 

education has similarities to Outdoor education, however, has subtle differences that make 

them stand apart from each other. The definitions for Adventure Education are very similar, 

however some authors have defined outdoor adventure and education differently. Priest, 

(1999, p.112) defines Adventure Education as being an event that draws on discourse of 

uncertainty especially when information is unknown, missing or vague.  

Humberstone et al, (2016) see Outdoor Education as the discovery of the natural 

environment through direct experience, raising environmental awareness and encouraging 

personal development. Adventure develops individuals through risk and testing situations 

whereas outdoor education develops people through the environment.  

Berry & Hodgson, (2011) suggest that risk and danger are prominent words used in 

adventure education to achieve uncertainty when taking part in an adventurous activity. 

Brown & Fraser, (2009) believe that this uncertainty pushes learners out of their comfort 

zone which can be desirable and beneficial.  

Sibthorp & Jostad, (2014) wrote an article on the social structures of Adventure Education. 

Their piece outlines the main factors that exist to make adventure. They include motivation 

and interest, which are coupled with interpersonal interactions. Ewert et al, (2013) link with 

Brown & Fraser’s, (2009) views of adventure and Sibthorp’s & Jostad’s, (2014) writings of 

social structures, claiming that the human desire for developing oneself in adventurous 

activities, despite the risk, can lead to participants having a better social experience.  

Hunter et al, (2013) blend risk and influence within young people to help strengthen 

resilience in them. The generic definition of resilience is given by Ewert & Yoshino, (2011) as 

the ability to react to adversity and challenge in a way that is productive. Short & Russell-

Mayhew, (2009) link teamwork to resilience by relating the increase of self-efficacy and 

confidence and the ability to influence the environment that one is currently in. Highlighted 

by Weissberg et al, (2003), resilience can influence the sense of belonging and involvement 
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of oneself in activities and community engagement, which in turn promotes adventure 

education despite risks. 

Although there are multiple definitions for adventure education, the description that will be 

used is from Ewert and Garvey. Ewert and Garvey, (2007, p.22) claim that ‘adventure 

education is the inclusion of activities and experiences that often include elements of 

danger or risk and uncertain outcomes ’.  

2.2 Adventure Education in the curriculum 

In the Department for Education, (2014) Primary National curriculum, words associated with 

adventure are only mentioned twice. Once under English when identifying examples of 

words that end sounding like /ʒə/ or /tʃə/. The other is found under physical education, 

where adventure accompanies outdoors to challenge children both individually and as a 

team. Goodman, (2008, p45) identifies missing factors that Adventure Education offers, 

which the National Curriculum does not, safety: trust and recovery. However, under the 

subject of personal social and health education these areas are covered. Miller, (2003) 

recognises that introducing students and teachers to the outdoor environment improves 

respect and opens new identifications within learning.  

Hopkins and Putnam, (2013) identify that the pursuit of adventure can result in a flowering 

personality. This development of personality is mentioned three times in the Department 

for Education, (2014) Primary National curriculum, writing about own experiences, achieving 

personal bests in sport and under the subject of Personal Social Health Education (PSHE). 

Scrutton and Beames, (2015) claim that personal and social development in Adventure 

Education has a long rich history of being credited with the improvement of participants. In 

a review written by the Young Adult Learners Partnership, (2003), they concluded that the 

role of personal social development in education is a “slippery” concept with “soft 

boundaries” and has different meanings to different people.  

Within education Dweck et al, (2011) highlight the importance of social belonging, self-

confidence, self-efficacy and other factors that affect the student including academic 

achievement. These factors can affect the way in which children act when they are older 

towards social dynamics and academic expectations, (Blackwell et al, 2007). By including 

adventure in the National Curriculum, the door opens to Hopkins and Putnam’s, (2015) 
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claim of a flowering personality within children pursuing adventure. Sibthorp et al, (2011) 

found that taking part in Adventure Education, linked to the curriculum by supported 

outcomes that relate to leadership, teamwork and self-confidence for functioning under 

difficult situations. These difficult situations could arise within anything from team building 

activities to gorge walking.  

Though schools support the National Curriculum, they may also branch out to use different 

types of education to help with development of their pupils. Schools who visit Outdoor 

Education centres and residential sites often reach out to other types of education to 

achieve this.  

2.3 Primary schools and Teamwork 

Bullock and Muschamp, (2006) write that it is still the teacher’s responsibility to engage with 

the learning process, which could guide the children away from independent or evaluative 

learning in the classroom. It is understood that independent work could be guided towards 

working in groups and evaluative learning could steered towards peer assessment.  In 2003 

the Department for Education believed that primary was about:  

‘Children experiencing the joy of discovery, solving problems, being creative in writing art 

and music, developing their self-confidence as learners and maturing socially and 

emotionally’ 

 (Department for Education, 2003, p.4). 

However, in the latest government strategy for 2015-2020, the Department for Education 

has reviewed what education should be like for children. They believe that Primary 

Education should: 

 Deliver real social justice by ensuring that irrespective of location, prior attainment or 

economic or social background, children and young people have access to high-quality 

provision.  

(Department for Education, 2016, p.9). 

Joyce et al, (2002) identify that the framework for learning is always developing, resulting in 

the continued motivation to learn. However, with the set structures within primary schools 
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and the intense level of learning needed from the National Curriculum, it is difficult to invite 

such luxuries like Adventure Education into the curriculum. 

Humberstone and Stan, (2011) argue that outdoor learning is being represented in ‘splendid 

isolation’ with blank and blind spots, that if are not known, then are ignored. It has been 

identified throughout several papers that outdoor primary learning has been reduced 

because of the ‘rigid English curriculum’, (Rea and Waite, 2009). Sandseter, (2009) recognise 

the importance of outdoor play and its relationship to classroom learning, including 

emotional, physical and intellectual development. Davis et al, (2006) believe that increasing 

the availability of outdoor learning will further develop creativity and encourage life-long 

learning.  

Friedman et al, (2009) state that knowledge, skills, and attitudes as necessary for effective 

team performances. All these can be applied to the classroom, as he found previously, some 

jobs cannot be done by a single person. It has been identified that teams develop in 

different stages ‘Including team forming, team building, team management, and 

team/project assessment’, (Wells, 2002, p-3). These stages can be applied to group learning 

in classrooms, group work, physical education and extra-curricular activities.  

Strom et al, (2013) write that teamwork skills are ‘essential’ in a learning environment and 

can be characterized by ‘diversity’ and ‘independence’. They also wrote that ‘improving 

teamwork skills is also recommended for general educational teachers to identify ‘learning 

needs of individuals’, (Strom et al, 2013, p.1). Gore, (2010) found that working as part of a 

team improved inclusion groups’ behaviour management. He also found other factors in the 

report, namely that teachers noted that children seemed less frustrated and listened more 

with the addition of teamwork in the classroom.  

2.4 Group work and Teamwork within Adventure Education 

Betts & Healy, (2015) note that teamwork is one of the most valuable skills sought by 

employers. DeRosa et al, (2004) found that as technology has increased so has the role of 

teams and the skill of teamwork. With the blend of Kolb’s (1984) model of experiential 

learning and Tuckman’s, (1965) stages of group development model, Waldeck, (2007) finds 

it creates a more ‘personalised education’.  
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Newman et al, (2018, p.283) see adventure pedagogy as a ‘participant-centred approach’ 

which is designed of ‘sequenced challenging group experiences’, which can lead to ‘growth 

and development’. Koh et al, (2016) link this adventure pedagogy to Kolb’s, (1984) 

experiential learning model, encouraging the improvement of group dynamics and social 

constructs.  

The body that regulates and inspects schools in England, Ofsted, makes the claim that 

‘learning outside of the classroom contributed to raising standards and improving pupils’ 

personal social and emotional development, (OFSTED, 2008, p.5).  When focusing on the 

residential experience, Power et al, (2009) found that despite the cost and perceived 

obstacles, teachers are still determined to deliver the expereince to pupils. William, (2013) 

notes that the combination of residential and adventure activities impacts pupils 

disproportionately to the apparent effects of individual elements.  

Cooley et al, (2016) discover the impact of Adventure Education activities on participants’ 

learning. They concluded that participants were found to significantly improve group work 

skills, attitudes and self-efficiency. This is backed by (Cummings et al, 2014), when he 

identifies that engaging participants in experiential learning can improve learning, retention, 

academic achievement, social support and self-esteem. Kolb’s, (1984) experiential learning 

model also supports this, as it is designed to encourage ‘group work’ and ‘social interaction’.  

2.5 Applying teamwork to a primary school visit 

Department for Education, (2018) released a publication for schools about health and safety 

guidelines on school visits. This document helps staff members to identify the needs of the 

trip and ensure that their trip is safe to meet the needs of all parties. The guidelines also 

recommend qualities that an Education Visits Coordinator (EVC) should possess, including, 

being an experienced visits leader and being confident in assessing outside activity 

providers. The EVC has the role to make sure that the centre is safe and purposeful for the 

group that is visiting.  

Cooley et al, (2016) devise a study through group work dynamics with students from an 

Outdoor Adventure Education visit. The students were split into groups of eight and they 

had to work together in tasks and have a reflective discussion together. In previous studies 

that Cooley et al, (2015) undertook they found similar results of activities being highly 
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memorable and valued. Groups also found improvements in attitudes and self-efficacy. 

Ryan & Deci, (2000) highlight that it is important that groups have influence on the activities 

they are taking part in, to improve their development in activities.  

Similar studies conducted by Cooley have shown group work to offer transferable skills, 

including ‘problem solving, task management and leadership’, (Cooley et al, 2014, p.121). In 

response to not supplying enough focused education on emotional and behavioural skills, 

Steiner et al, (2008), noticed that outdoor institutions offer courses that develop 

transferable skills that aid emotional and behavioural development. Outdoor Adventure 

Education, according to Breunig et al, (2010) has been shown to improve communication, 

decision making, self-awareness and resilience.  Pritchard et al, (2006) found that becoming 

directly involved with student learning did not help with the ability to work well in groups. 

However, Cooley et al, (2014, p.119) conclude that outdoor centred activities offer a unique 

environment for students to develop inter- and intrapersonal skills plus other transferable 

skills.  

Blatchford et al, (2003) see learning within a group as a social pedagogic approach to 

teaching and learning. Kutnick and Berdondini, (2009) discover the expectation that falls on 

the children to perform at the same level as other members in the group. Kutnick and 

Blatchford, (2013) identify that, when it comes to grouping children, most of the time they 

will choose preferred friendships to group with. The separating of friendship groups could 

result in possible development of skills such as self-awareness and resilience, (Breunig et al, 

2010).  

The lit review shows that positive outlook towards Adventure Education and the Primary 

National Curriculum. There have been many authors that have been able to identify ways in 

which development is improved throughout Adventure Education. These findings in the 

literature review will help with my study and build structure into my research.   
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3. Methodology 

3.1 Overall Procedures and Study Design  

This study is designed to identify factors that influence the progression of teamwork within 

primary aged children through educational visits to outdoor adventure education centres. 

The methodology will be laid out to identify data collection methods, the design of the 

study, number of participants and how I am planning to analyse the data. The research type 

that I have chosen is qualitative data because the research aims to find out factors of 

influence and impact of Outdoor Adventure Education activities on teamwork. The ethics 

form, which is shown in appendix 1, highlights the ethical approval that was given for this 

study. Gratton and Jones, (2015) state that it is important to gain consent from the 

participants and that they understand all the details of the study before deciding on 

whether to participate.   

3.2 Specific Details of the study Data Collection  

This study will be using primary research. Questionnaires will be used at the start and at the 

end of the research. As shown in Appendix 2, the questionnaire is split down into two parts, 

questions to be completed at the start of the research and questions to be answered at the 

end. The questionnaire contains questions that hope to identify change in the level of 

teamwork that the child possesses and identifies children with previous experience in 

outdoor adventure activities.  

Observations will be used during the research to see if there is any change in their ability to 

work as a team. Observations will be done three times during the research, at the 

beginning, middle and end. This will hopefully show a change in children ability to work in a 

team. As shown in appendix 3, the observation sheet outlines points that the observer 

should be looking out for, there is a space for comments at the end of the session and space 

for notes during the activity. The observations are a key part of this study as they show first 

hard how the children are engaging with the expereince and whether they are progressing 

in their ability to use teamwork. 

Interviews will take place at the beginning, middle and end of the research with the 

teachers or members of staff that come with the children. Appendix 4 shows the questions 

that will be asked to the teachers. This is to see if there are any changes within the 
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classroom, whether the children are working better with each other, no change, or a decline 

in the classroom.  

The staff members are my link between the activity and the school, as I can show changes 

with the activity setting and feedback from staff members from the school environment. 

Merriam & Tisdell, (2016) identified that there are several ways that an interview can take 

place. I will be conducting the interviews in person. The interviews will be audio recorded, 

so consent will need to be gained from the staff members before audio recording can take 

place. 

3.3 Design 

The variables that will occur in the activities are the type of activities the children will be 

undertaking; which differs from team challenge to bushcraft. Each of the activities will 

require a different type of teamwork, from active communicating and listening to leading 

and creating. Another variable that will occur is the level of teamwork during the activity. 

Activities such as archery require a small amount of teamwork whereas raft building 

requires full team coherence. These two variables will be structured into the research, by 

observing children through a mix of activities to see if the children utilise teamwork skills. 

The level of teamwork in an activity will be measured through the amount of time that the 

children will be able to show skills of improvement for example in team challenge, 

communication and listening. However, as previously identified archery uses different skills 

to those of used in archery but still link to the value of teamwork, skills such as patience and 

resilience.  

3.4 Participants  

The participants were chosen by the school that were taking part in my study, Appendix 5, 

shows the letter that was sent to the school, outlining the plans for my study and Appendix 

6 is the consent from that was attached, advising the parent/child how they would be taking 

part and their right to withdraw from the process at any time. The consent from also 

contains a signing line at the bottom, for parents’ consent for the child to take part in the 

study. From the class the children were split in half, to create the adequate student to 

instructor ration, 10:1. This split allows for a compare format to take place between the two 

groups to identify what aids and hinders teamwork.   



[11] 
 

The participants must be attending primary school, between years three and six. 

Participants can have varied experience with outdoor adventure activities, including no 

experience, some expereince and a lot of expereince.  

Members of staff from the school who take part in the research for interview purposes, 

must be involved in the classroom that the research is based on, to enable them to aid the 

research. 

3.5 Data Handling  

Any interview that will take place as part of my research will be audio recorded. This is to 

ensure that anything that is said in the study is preserved for analysis of data. However, 

some identified problems with this may be that the audio equipment does not work on the 

day or that the interview may not want to be audio recorded in the interview.   

To make sense of the data I will be using coding which will allow the data to be organised 

into themes. Jones, (2015) identifies that coding is the organisation of raw data into 

conceptual categories. To keep in line with the ethics policy, all the data which is collected 

and coded during the study will be destroyed after the study is published. 
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4. Findings and Analysis 

Throughout this chapter I will be exploring the themes that arose in research and explaining 

how they link to my topic of study. Part one of the questionnaires were completed at the 

primary school before the start of the adventurous activities. At the first observation the 

weather conditions were cold and damp, this could have influenced their behaviour if not 

wearing the appropriate clothing. However, the weather on the second observation was 

strong winds and heavy rain. The children were resilient and most took part in both 

activities. This factor of adverse weather showed a change in children’s resilience and 

behaviour in both groups. Though team challenge and zip wire showed a mix of teamwork 

levels, I was still able to record a change in factors that make up teamwork.  

The staff members that took part in the interviews were from years three and four and were 

a mix of teaching and support staff. There is also a mix of staff members who attended the 

activities with the children and those who stayed in school. 

4.1 Outdoor Education  

 

Figure 1: Chart made of information from Question 5 (Year 4) 

This table shows the number of pupils who have taken part in adventurous activities before 

the study had begun. The questionnaire identified that all the class had taken part in at least 

one adventurous activity before starting. The majority had done activities that would be 
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used in the research project. However, most of the number of pupils who did not 

understand activities was quite high. Students with little experience struggled more than 

those who had done activities before starting, the five-week programme.  

Figure 2: Chart made of information from Question 5 (Year 5) 

This graph shows a much broader trend than the year 4 group. One of the participants did 

not take part in any of the adventurous activities before study start. Two participants had 

already done all the activities proposed in the five-week programme. The remaining seven 

participants took part in at least one of the activities in the five-week programme prior to 

starting. A high number took part in archery and canoeing, suggesting a school influence on 

adventurous activities or possibly parents influencing adventurous activities to take place 

outside of the classroom environment. 

See Appendix 8c, for interview transcript of Staff Member C.  A teacher’s expereince in 

Outdoor Education is very important, as it can influence the child to take part in activities 

outside of the classroom. SMC is a PE teacher; his role is based predominantly outside of the 

classroom. He sees that children taking part in outdoor activities allows them to let off some 

steam and release energy that may be trapped in the classroom. All the staff members 

picked up that outdoor education is a different way of learning, different ways of learning 

teaching and experiencing. SMC looks at outdoor education from the child’s perspective by 
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saying they  see it differently. SMC demonstrates that he sees a change within the children 

that is different from the classroom.  

SMD, as shown in Appendix 8d, is another teacher of PE, however, they did not go to the 

adventure education facility with the children. They saw the result of the adventurous 

activities back at the school. SMD has been involved in adventurous activities and outdoor 

education. They make good comments in the child development section that relate to the 

positive influence of residential activities on children.  

As shown throughout Appendix 8, there is a varied experience level with outdoor education. 

SME has a limited knowledge of Outdoor Education but could still give in-depth 

understanding to how it benefits children. SMA has been on residentials and could also 

apply, in the child development section, how outdoor education is improving growth of 

children. By visiting several Adventure Education facilities SMA can give a broad outlook and 

possibly in future discussions explain how children develop differently in dissimilar 

adventure education settings. SMA identifies interaction and growth as factor of 

development that children expereince when taking on residentials, linking back to SMC and 

SMD comments of development.  

4.2 Team Work 

At the beginning of the project I observed both the morning and afternoon groups to 

identify strengths of the group and areas that could be improved upon during the research.  

Figure 3: Observation Notes of Teamwork Morning Group Week 1 

The morning group were of the younger age. They showed to participate in the team 

challenge activities, however struggled to understand instructions, which led to some 

children not participating as much as others. The group was able to adapt their behaviour to 

the session. Some showed good leadership skills whilst others showed strong 

communication skills.  
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Figure 4: Observation notes of Teamwork Afternoon Group Week 1 

On first observation, the afternoon group were more mature, a lot calmer that the morning 

group and more knowledgeable of tasks. They discovered new ways of working together on 

activities and talked well as a group. Two children were withdrawn from taking part in some 

activities due to others interrupting or lacking in confidence to take on the activities.  

Figure 5:  Table created from results from question four of questionnaire for year four’s 

This chart was created by collecting results of question 4 in the questionnaire (Appendix 2). 

Six key points that make up teamwork have been selected from question four to see what 

children thought. Seven out of the ten thought that communication, leadership and being 

supportive were key factors of being a good team player. Whereas only three out of the ten 

thought that confidence and creativeness were important.  

 

 

 

 

 

 

What makes a good team player?

Confidence Leadership Communication Supportiveness Creativeness Risk Taking
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Figure 6:  Table created from results from question four of questionnaire for year fives’s 

Results in year five taken from ten questionnaires found that they see confidence as a 

strong factor of being a team player. Only five out the ten found that risk taking, and 

leadership were important. Less than three children circled that creativeness, 

supportiveness and communication were not factors that make a good team player.  

SMC joined the children for the adventurous activities. He found that over time the children 

began to work better as a team and were able to mix in with other abilities and genders, 

highlighting a good mix of improvement of social behaviour and teamwork. 

SMD gives us a classroom teacher’s perspective of what the children are like when they 

come back to school. SMD has spoken about the change in the children whilst taking part in 

adventurous activities, their spoken language is better, and they are working together to 

solve problems. Working together is an important factor of teamwork that links 

supportiveness and communication together.  

Figure 7: Observation Notes of Teamwork Morning Group Week 5 

From the first week, the children had improved in several areas including being more 

socially active with each other, behaviour and improvement of group dynamics. When 

What makes a good team player?

Confidence Leadership Communication Supportiveness Creativeness Risk Taking
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demonstrating teamwork, the morning group showed better team cohesion as they were 

cheering each other on as they went down the zip wire.  

Figure 8: Observation Notes of Teamwork Afternoon Group Week 5 

Since the beginning of the observations the group has shown limited change in group 

behaviour, though some individuals have come out of their shell during the five-week 

programme of adventurous activities. The development of teamwork is limited in this group 

but have improved confidence in leadership and communication. 

 

Figure 9: Table created from comparison of Question 6 and 10 of the questionnaire (Year 4) 

This pie chart indicates the change in confidence levels as an individual, from the beginning, 

which is indicated by the centre circle and the end of the research which is indicated by the 

outer circle. At the beginning, out of the ten questionnaires, five said that they were unsure 

where they were at with their confidence, two said that they were very hesitant towards 

taking on activities and two said that they were either able to talk to friends, adults but not 

people they did not know. One participant answered that they could talk to everyone 

including speaking in big groups. 

Very Hesitant/anxious towards activities

Can talk to friends and adults, but not around people I don't know

Can talk and share ideas to a group of friends and adults but not people I don’t know

Can talk and share ideas with friends, adults and people I don't know but cannot speak infront of
big groups
Can talk and share ideas with friends, adults and people I don't know and can speak infront of big
groups
I'm unsure
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Figure 10: Table created from comparison of Question 6 and 10 of the questionnaire (Year 5) 

This chart shows the progression of confidence levels within a year five group. The inner 

circle is the children at the start of the research and the outer circle is where the children 

felt they were at, at week five. Five out of the ten children found that they could talk around 

friends and adults, but not around people they did not know. Three children said that they 

can talk in big groups in front of everyone. The outer circle shows an improvement in the 

confidence levels within the group, impacted on how they behave between each other and 

how they are as a team. As seen in the outer ring, children found themselves to be more 

confident. The grey, yellow and light blue area is bigger indicating a positive change within 

the children confidence levels to be around each other.  

4.3 Child Development   

Through observations and questionnaires, I did not see child development being recorded. 

But with interviews with staff who attended the weekly activities and classroom teachers, I 

was able to identify how the children developed. When asked about outdoor education and 

its benefits, SMA said that social behaviours were improved. They highlighted different 

learning styles that were apparent in the outdoors that helped children who struggled in the 

classroom. This gave the children a confidence boost going back into the classroom, also 

allowing the teacher to experiment with different learning styles knowing how they affect 

Very Hesitant/anxious towards activities

Can talk around friends and adults but not around people I don't know

Can talk and share ideas to a group of friends and adults but not people I don't know

Can talk and share ideas to a group of friends and adults and people I don't know but can't speak in
big groups
Can talk and share ideas with friends and adults and people I don't know and can speak in big groups

I'm Unsure
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certain children. The teacher also found that the children became more risk adverse, taking 

more risks after experiencing adventure activities.  

SMD gave limited but constructive benefits to outdoor activities. They applied confidence 

and teamwork to contributing factors that improved when children took on outdoor 

activities. They also found that ability to problem solve improved. This point relates well to 

the observation which showed an improvement with teamwork through problem solving 

activities throughout the five-week programme. As SMC said in their interview, SMD 

identified that coaching of children is improved. They have identified within in themselves 

that they are doing well and have found a way that they can help children to do the work 

they are struggling with.   

See Appendix 8e for interview transcript of SME. SME talked about the different 

environments that exist within the learning environment, the classroom and the outdoors. 

Both offer different learning styles to take place. They identified that attacking problems as 

a team is very different to teamwork in the classroom. Teamwork in the outdoors can be 

more physical that learning in the classroom.  They also identified the improvement of self-

esteem whilst taking part in forest school. SMB also identified an improvement of teamwork 

and problem solving after an adventure activities had taken place.  

4.4 Organisation 

Organisation is something that is hard to see during activities, however when back in the 

classroom SMA sees that one of the children that has attended adventurous activities as a 

part of the five-week programme to have made slight improvement when it comes to 

organisation. Being on time and ready to go is a part of organisation that is important and 

has been seen by the class teacher as a developing element. Pointed out by other staff 

members, children who attended showed heightened excitement levels before starting 

activities which could have influenced better organisation.  

4.5 Behaviour 

Figure 11: Observation Notes of Teamwork Afternoon Group Week 1 
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At the beginning of the research programme, year 5 seemed a lot quieter and mature than 

the morning group. There was a mix of special educational needs and social differences in 

this group. Their overall behaviour was good and when it came around to the bench of 

doom. They were honest about if they fell off or not. When it came around to the forfeits in 

the activities those children who did not take part offered encouragement to those who had 

to sing a song, baby shark was the song of choice. 

Figure 12: Observation Notes of Teamwork Afternoon Group Week 5 

At the end of the research the groups behaviour showed a strong change. C16 and C4 were 

not the only ones to come out of their shell, the group dynamics had also changed. This 

social improvement helped children to speak to each other with confidence and share ideas 

with the group. The group have also progressively louder over the weeks, more so than the 

year four group. Types of activities may have had an influence on this, as zip wire and ropes 

course sound’s more exciting than team challenge or orienteering.  

SME an individual who had limited expereince with outdoor education talked about a 

change of behaviour in a specific child who has autism. She finds classroom work very 

challenging however when she visited for adventurous activities SME and other staff 

members noticed a change in her behaviour and de-escalation process. This behaviour 

change however, has been left as an anomaly as there is no way of telling if the adventurous 

activities helped with this all the outside help that she was getting. SME does not see a 

negative impact appearing from taking part in adventurous education activities. 

 

 

 

 

 

 



[21] 
 

5. Discussion 

The aims of this study were to establish links between Outdoor Adventure Education (OAE) 

and teamwork. Throughout the study there have been links made between the skill and 

practice. There were some limiting factors which I will discuss, to show the pros and cons of 

working on a five-week programme to identify teamwork being improved. The findings that 

I have collected support previous studies completed by Cooley et al, (2014, 2015, 2016) 

finding that OAE activities are memorable, valued and improve group dynamics.  

5.1 Outdoor Education 

Most of the staff members had experience in Outdoor Education (OE) activities or OAE visits 

before the start of the research. Their expereince as a team is very broad from limited 

expereince to teaching sport and going on class residential trips. Adventure Education (AE) 

is linked to outdoor education however AE according to Berry & Hodgson, (2011) contains 

an element of risk and danger, which give these activities their adventurous element. There 

are several parts of the interviews conducted that show the benefits of OE, however due to 

bias questioning I will not be able to show both sides of the argument, for and against OE.  

Strom et al, (2013) found that the development of teamwork skills in an outdoor 

environment were essential to developing the self. An individual who has autism, was 

identified by Staff member E as showing promise in individual development in the 

classroom, future research with the school may provide better clarity to whether the OAE 

activities were improving the individual’s conduct in the classroom environment or if it is 

something to do with outside agencies.  

Staff member D in the interview said that friendships had improved in the classroom and 

confidence by standing up in front of the class and talking about their experience. By the 

instructors giving what Newman et al, (2018, p.283) calls ‘participant-centred approach’, the 

schools objectives and the participants needs are met. By the expansive environment that is 

offered in the outdoors, children can continue to develop the skills that they have 

developed, outside of the AE. In schools these skills are most likely to be developed in a 

forest school.  

Power et al, (2009) finds that there were obstacles for participating in adventurous activities  

including money and time. The cost per child to take part in adventurous activities is high 
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versus participating in school-based OE activities. Though I have not explored specific 

outdoor education benefits, Cummings et al, (2014) supports similar developments of AE in 

OE. I think moving away from the school environment engages children in AE more than OE 

school-based activities. The physical and cognitive motions that AE interact with support 

stronger developments in children discovering a new environment.  

5.2 Team Work 

Teamwork is the main skill that has been focused on in this study. As found in the literature 

review, teamwork development in primary schools is very limited. Wells, (2002) identified 

stages that teamwork is developed that build on team management and team building. The 

research collected showed that including team-based activities like team challenge helped 

to support group work activities later in the programme. There could have been outside 

influences that helped to develop teamwork during the programme including, classroom 

teaching, parental support and community support.  

Through the observations completed on week one and week five, there was a noticeable 

change in the attitudes that existed within the group. Gore, (2010) supports this when he 

writes that improving teamwork improves behaviour management. At week five, the group 

was easier to control as behaviour management tools were developed into the session. 

These tools allowed for instructors to spend more time on the session. Management of the 

group was similar in both year four and year five. Staff members at the school found 

improved behaviours and classroom work of children when taking part in the five-week 

programme. Strom et al, (2013) support this finding by writing that working as a team 

supports the learner’s individual needs. 

On the fifth week of activities, due to other groups visiting the site, the school was limited to 

using the zip wire and having team games brought into the activity. The weather as stated in 

my findings, was windy and rainy. A first look at zip wire shows limitations to teamwork 

however Nelsey and Brownie, (2012) found that there are many elements to working on 

teamwork including communication, adaptability, creative freedom, commitment and trust. 

In the weather that was experienced the children showed adaption to the weather, 

communication with others when sending the kit to the top of zip wire and trust between 

instructor and peers.  
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On the first week there were minimal signs that these elements existed within the group, 

though if weather had been different on both observations teamwork may have been 

displayed differently. By not visiting the school before starting the adventurous activity 

programme the study does not see the complete impact, as it is unknown how the children 

behaved with each other before their arrival on week one. Visiting the school after the 

programme completed however, allowed for gained understanding from staff members 

expereince with the children since week one and the impact of OAE activities on children’s 

classroom work.  

Kolb’s, (1984) theory of experiential learning was referred to throughout the programme. 

His theory allowed effective evaluation to take place at the end of the sessions. Here 

teamwork development was visible as the children were able to connect their own learning 

to learning of others. We can associate this finding which Koh et al, (2016) study that group 

dynamics and social constructs were improved in effective evaluations.  

5.3 Child Development 

Understanding and seeing the development of a child is important in the OAE industry. 

Some objectives of activities are to just have fun, however most of the time schools set out 

objectives that improve development. Though teamwork was a main objective of the 

programme, other elements of development were brought forward. C11 showed a strong 

development in her confidence levels from week one. At the start of the programme she 

was very quiet by the end she was able to share her ideas with peers and talk to instructors. 

This may have been caused by external influences such as classroom work or home life, 

however her social development is most likely to do with the activities that were offered in 

the programme, (Appendix 11) and the requirement to talk to others whilst participating.  

When researching how outdoor centres improve child development, Cooley et al, (2014, 

p.119) wrote that outdoor environment aids the development of inter- and intrapersonal 

skills, some of which can be transferred.  In activities such as archery and ropes course 

confidence in one’s self and communication with others can be improved, however without 

adult help these two areas may struggle to develop. Resilience may be an important skill 

that relates to improved group dynamics and interpersonal ability.  
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Breunig et al, (2010) state that when separating friendship groups an individual can improve 

self-awareness and resilience. Throughout the programme, the accompanying staff member 

split the groups, knowing who works best where. As the school was a four-tier school, the 

group had only three or four individuals from the same class. This resulted in the expansion 

of friendships within the group and improved social development and resilience, which was 

showed in their willingness to give activities a go in non-optimal weather conditions.  

5.4 Organisation 

The findings were limited when associating with organisation. Staff member A was the only 

interviewee who identified that a child had improved their organisation since the beginning 

of the study. They related this to their emotional development of being excited to be 

attending AE activities. Sandster, (2009) found the importance of AE in order to develop 

physically, emotionally and intellectually. Here the child developed emotionally and 

intellectually however, as stated previously, outside influence could have played a key part 

that is not displayed in this study.  

5.5 Behaviour  

As found previously in this study, behaviour is an important part. Without the behaviour 

management tools, it is very hard to get on with the activities and see developments and 

implications. A programme created by Steiner et al, (2008) demonstrated a strong 

improvement in behaviour development in outdoor adventurous settings. Throughout the 

study a progressive behavioural development is shown, however this may be due to the 

improving relationships between the staff and children or as Sibthorp and Jostad, (2014) 

write, personal motivations and interests inside or outside of the adventurous activities.  

5.6 Limitations and Implications for Future Research  

As previously stated, not visiting the school before the beginning of the research limited the 

understanding of the children’s behaviour and level of teamwork. This element has limited 

the broader knowledge of how much the programme as impacted the children. Another 

limitation is the research methods used. The number of observations only allow to see the 

beginning and end product. If an additional observation was completed in the middle, then 

a progressive development could have been shown.  
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The bias of questions in the interview limited the pros and cons of outdoor education, with 

this being present, a full understanding of teamwork is not possible. Most questions 

answered provided adequate information, however wording the questions differently could 

have expressed deeper understanding in development of children. Cummings, (2013) 

recommended that both positive and negative questions be used in questionnaires to 

provide participants to answer confidently and honestly.  

The selected size of the group was a sample of ten participants for the questionnaire and 

five for the observations. This was due to the availability of consent forms at the start of the 

study. If more had been available from both groups, then the observation numbers would 

have been higher. Also, if the research had started when all the consent forms were in then 

the sample size for the observations would have been similar for both research methods.  

5.7 Implications for Outdoor Adventure Education 

Overall the findings in this research combined with other researchers could help schools to 

improve development of children. Though there are still time constraints in the Department 

of Education’s, (2014) Primary National Curriculum, this study supports the improved 

development in the outdoors. Evidence supplied by staff members at the school show that 

development has occurred after the children have completed a five-week programme of 

adventurous activities, from social and cognitive to emotional and skill-based development.  

Present in the OAE are several studies that relate to development within individuals in the 

OAE environment. There are few that relate to improvement of teamwork; however, this 

study helps to provide a clearer understanding to how OAE can help with supporting 

teamwork and developing skills.  
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6. Conclusion 

To conclude, this area of study completed to understand the impact of Outdoor Adventure 

Education (OAE) activities on teamwork with year four and five children. The evidence that 

has been collected supports primary schools using OAE to develop inter and intrapersonal 

skills and teamwork within children. Previous research that has been completed in the field 

of Adventure Education supports these findings of development.  

In the evidence that has been provided there have been elements to suggest that teamwork 

has been improved along with confidence, however due to the time spent on research there 

is lacking findings to suggest that improved teamwork was linked to the five-week 

programme. The overall impact of the study has shown to have improved factors of 

teamwork including group cohesion, behaviour, communication and confidence. Outside of 

the adventurous activities, staff members found improved attitudes and behaviour of some 

children. A longer study would identify if this was down to the activities or personal 

circumstances.  

As this study is small, further research is required in this area to conclude if teamwork is 

improved because of weekly adventurous activity visits.   
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Appendices 

Appendix 1 – Ethics Form 

 
 

Application for Ethical Approval 

(Student except PGR students) 

To be completed by students proposing to undertake ANY research involving humans [that is 
research with living human beings; human beings who have died (cadavers, human remains 
and body parts); embryos and fetuses, human tissue, DNA and bodily fluids; data and records 
relating to humans; human burial sites] or animals. 
   

Section A: Researcher and Project Details 
 

Student: Connor Allen 

Email: Allc1_15@uni.worc.ac.uk 

Institute: Education 

Student Status: Undergraduate 

Supervisor/Tutor Stephen Pickering 

Course: Primary and Outdoor Education 

Module: Independent Study 

Project Title: 
What Impact Does Weekly Adventure Education Activity 
Visits have on Teamwork on Year 4 and 5 Children? 
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Section B: Checklist 

  Yes No 

1. Does your proposed research involve the collection of data from living humans?  ☒ ☐ 

2. 
Does your proposed research require access to secondary data or documentary 
material of a sensitive or confidential nature from other organisations? 

☐ ☒ 

3. 
Does your proposed research involve the use of data or documentary material which 
(a) is not anonymised and (b) is of a sensitive or confidential nature and (c) relates to 
the living or recently deceased? 

☐ ☒ 

4. 
Does your proposed research involve participants who are particularly vulnerable or 
unable to give informed consent? ☐ ☒ 

5. 
Will your proposed research require the co-operation of a gatekeeper for initial access 
to the groups or individuals to be recruited? 

☒ ☐ 

6. 
Will financial inducements be offered to participants in your proposed research beyond 
reasonable expenses and/or compensation for time? ☐ ☒ 

7. Will your proposed research involve collection of data relating to sensitive topics? ☐ ☒ 

8. Will your proposed research involve collection of security-sensitive materials? ☐ ☒ 

9. Is pain or discomfort likely to result from your proposed research? ☐ ☒ 

10. 
Could your proposed research induce psychological stress or anxiety or cause harm 
or negative consequences beyond the risks encountered in normal life? ☐ ☒ 

11. 
Will it be necessary for participants to take part in your proposed research without 
their knowledge and consent at the time? ☐ ☒ 

12. Does your proposed research involve deception? ☐ ☒ 

13. 
Will your proposed research require the gathering of information about unlawful 
activity? ☐ ☒ 

14. Will invasive procedures be part of your proposed research? ☐ ☒ 

15. Will your proposed research involve prolonged, high intensity or repetitive testing? ☐ ☒ 

16. Does your proposed research involve the testing or observation of animals? ☐ ☒ 

17. Does your proposed research involve the significant destruction of invertebrates? ☐ ☒ 

18. 
Does your proposed research involve collection of DNA, cells, tissues or other 
samples from humans or animals? ☐ ☒ 

19. Does your proposed research involve human remains? ☐ ☒ 

20. Does your proposed research involve human burial sites? ☐ ☒ 

21. Will the proposed data collection in part or in whole be undertaken outside the UK? ☐ ☒ 

22. Does your proposed research involve NHS staff or premises? ☐ ☒ 

23. Does your proposed research involve NHS patients? ☐ ☒ 

 
 

If the answers to any of these questions change during the course of your research, 
you must alert your Supervisor/Tutor immediately. 
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Signatures 
 
By signing below we declare that we have answered the questions above honestly and to the 
best of our knowledge: 
 

Student:  Date: 17/11/2018 

Supervisor / Tutor 

 

Date: 26.11.18 

 
If you have answered NO to all questions you should now submit this form to your Institute 
Ethics Coordinator. 
 
If you have answered YES to one or more questions you must now complete Section C 
(below) and submit to your Supervisor / Tutor. 
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Section C: Full Application 
 
Details of the research 
Outline the context and rationale for the research, the aims and objectives of the research and the 
methods of data collection  

I am planning to research the impact of weekly adventure education activities on year 5 boys in 

association with team work. I am doing this research as I have an interest in adventure activities, plus 

I have worked in the outdoor industry for the last year and have found links that help children when 

outdoor learning and adventure activities are involved.  

 

I am aiming to identify factors that improve team work in children and identify activities that will 

improve team work within the school system.  

The research methods that I will use include: Questionnaires, interviews, group discussions, library 

and computer research, observations, oral history, video and voice recording and documentation. 

Who are your participants/subjects? (if applicable) 

The participants are a sample of children who will be under the supervision of lakeside and teaching 

staff.  
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How do you intend to recruit your participants? (if applicable) 
This should explain the means by which participants in the research will be recruited.  If any incentives 
and/or compensation (financial or other) is to be offered to participants, this should be clearly explained 
and justified. 

Children will be recruited by sending a letter directly to the schools via the headteacher. Then going into 
the schools and speaking with the children and teachers about the project and how they will be involved. 
The letter be addressed to parents or guardians of the children outlining the research that I am going to 
be conducting and how I am going to collect the data. These letters will be sent to two primary schools. 
This recruitment process does not contain incentives or compensation.  

How will you gain informed consent/assent? (if applicable) 
Where you will provide an information sheet and/or consent form, please append this.  If you are 
undertaking a deception study or covert research please outline how you will debrief participants below 

I will send a letter to the schools that are involved, talking about the study or work, how intend to collect 
the information, what the weekly activities will involve and future impacts. The letter will also contain the 
right to withdraw from the process at any time. This will be a letter to two schools. 

Confidentiality, anonymity, data storage and disposal (if applicable) 
Provide explanation of any measures to preserve confidentiality and anonymity of data, including 
specific explanation of data storage and disposal plans. 

All data that is collected for the research will not be shared with others and will be kept confidential. All 
children’s names will be anonymized throughout my research, relating them to child A, B, C etc. All data 
that is collected will be kept on a storage device that is password protected. After the independent study 
is marked and published, the data will be destroyed.  

Potential risks to participants/subjects (if applicable) 



[38] 
 

Identify any risks for participants/subjects that may arise from the research and how you intend to 
mitigate these risks.   

No additional risks to participants 

Other ethical issues 
Identify any other ethical issues (not addressed in the sections above) that may arise from your research 
and how you intend to address them. 

 

Published ethical guidelines to be followed 
Identify the professional code(s) of practice and/or ethical guidelines relevant to the subject domain of 
the research. 

https://www.worcester.ac.uk/researchworcester/documents/Ethics_Policy_version_2.0_June_2017.pdf  
 
https://www.worc.ac.uk/researchworcester/documents/RDM_Policy_Approved_AB_April_2016.pdf  
 
https://www.worcester.ac.uk/documents/Guidelines_and_Procedures_ 
for_Good_Research_Practice_2013_Feb_update.pdf  
 
 

https://www.worcester.ac.uk/researchworcester/documents/Ethics_Policy_version_2.0_June_2017.pdf
https://www.worc.ac.uk/researchworcester/documents/RDM_Policy_Approved_AB_April_2016.pdf
https://www.worcester.ac.uk/documents/Guidelines_and_Procedures_
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Student Declaration 
 
I have read the University’s Ethics Policy and any relevant codes of practice or guidelines and 
I have identified and addressed the ethical issues in my research honestly and to the best of 
my knowledge and by signing this I confirm that I have a data management plan in place in 
accordance with the policy for the effective management of research data. 
 

Signature:  Date: 27/11/2018 

 
Supervisor / Tutor / Module Leader Declaration 
(Tick as applicable) 
 

☒ I am satisfied that the student has identified and addressed the ethical issues and grant 

ethical approval for this research. 
 

☐ I refer this Application for Ethical Approval to the Institute Ethics Panel. 

 

Signature: 

 

Date: 28.11.18 
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Appendix 2 – Questionnaire  

Questionnaire 
What impact does weekly outdoor adventure activity visits have on teamwork with year 4 and 5 

children.. 

My name is Connor Allen and I am currently studying Primary and Outdoor Education at the 

University of Worcester. I am currently undertaking research into the impact of adventurous activity 

visits on the value of teamwork. This questionnaire is broken into two parts, questions 1 - 7 are to be 

answered at the beginning of the research and questions 8 – 12 are to be answered at the end of the 

research.  This questionnaire will take no longer than 10 minutes to complete. All the responses to 

this questionnaire will be anonymous and no one will be identifiable in the research.  Please tick the 

box provided to show your consent to be apart of this research  

Question 1 

What is your Gender and Year Group? (Tick the Appropriate Box) 

Male   Female Year 4 Year 5  

Question 2a 

Have you taken part in Outdoor Adventurous Activities before this study? (Tick the Appropriate Box) 

Yes  No 

 

Question 2b 

If yes to question 2a, how long ago and (if you remember) where did you experience Outdoor 

Adventure Activity? 

 

……………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………….. 

Question 3 

How well do you feel you work within in a group? (Tick the Appropriate Box) 

 I am a super example of a team Player 

 I work well within a group 

 I struggle in some situations but can work within a group 

https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwim1IH6sr3fAhWi4YUKHcstCrUQjRx6BAgBEAU&url=https://www.tass.gov.uk/site/university-of-worcester/&psig=AOvVaw1iV-uLFuMafFqZ9RBBz2bc&ust=1545910341970133
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 I struggle in most situations but can sometimes work with a group 

 I do not work well in a group 

 
 
 
 
Question 4 

What qualities do you think makes a good team player? (Circle the Appropriate Word(s)) 

Confidence  Leadership Independence   Maturity Communication 

 Organization Bad Behavior Good Behavior   Supportiveness  Negative Mindset

 Humor  Risk Taker  Socially Aware  Physicality

 Creativeness   

Question 5 

Which activities have you taken part in before this study? (Circle the Appropriate Word(s)) 

Canoe  Kayak  Raft Building  High Ropes  Bushcraft 

  Team Challenge  Archery Stand up Paddle Board  Zip Wire 

 

Question 6 

 How confident are you as an individual? (Tick the Appropriate Box) 

 Very hesitant/anxious towards activities     

 Can talk around friends and adults but not around people I do not know  

 Can talk and share ideas to a group of friends and adults but not to people I do not know 

 Can talk and share ideas with friends, adults and people I do not know but cannot speak in front of 

big groups 

 Can talk and share ideas with friends, adults and people I do not know and can speak to big groups 

 I am not sure 
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Question 7a 

Within your classroom, do you think there are ways to develop your teamwork/groupwork skills? 

(Tick the Appropriate Box) 

Yes  No  Do Not Know 

 

Question 7b 

If yes to question 7a, please write down how teamwork/groupwork skills are developed 

 

……………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………

….. 

(Questions 8 -12 to be answered at the end of research) 

Question 8a 

Did you enjoy the activities that you took part in? (Tick the Appropriate Box) 

 Yes  No  

Question 8b 

If yes to question 8a, please write which activities you enjoyed and why 

……………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………

….. 

 



[43] 
 

Question 9a 

Do you think you have improved your team skills since the beginning of the research? (Tick the 

Appropriate Box) 

 

 Yes  No  

 

Question 9b 

If yes to question 9a, please explain why you think your teamwork skills have improved 

……………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………

….. 

 

Question 10 

 How confident are you as an individual now that you have completed the activities? (Tick the 

Appropriate Box) 

 

 Very hesitant/anxious towards activities     

 Can talk around friends and adults but not around people I do not know  

 Can talk and share ideas to a group of friends and adults but not to people I do not know 

 Can talk and share ideas with friends, adults and people I do not know but cannot speak in front of 

big groups 

 Can talk and share ideas with friends, adults and people I do not know and can speak to big groups 

 I am not sure 

 

Question 11 

How well do you feel you work within in a group now that you have completed adventure activities? 

(Tick the Appropriate Box) 

 



[44] 
 

 I am a super example of a team Player 

 I work well within a group 

 I struggle in some situations but can work within a group 

 I struggle in most situations but can sometimes work with a group 

 I do not work well in a group 

 

 

Question 12 

Within your classroom, after completing sessions in Outdoor Adventure activities, do you think there 

are ways to develop your teamwork/groupwork skills? (Tick the Appropriate Box) 

 

Yes  No  Do Not Know 

 

 

Question 12b 

If yes to question 12a, please write down how teamwork/groupwork skills are developed 

 

……………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………

….. 

 

Thank you for taking part in my research. 

 

 

 

 

https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwim1IH6sr3fAhWi4YUKHcstCrUQjRx6BAgBEAU&url=https://www.tass.gov.uk/site/university-of-worcester/&psig=AOvVaw1iV-uLFuMafFqZ9RBBz2bc&ust=1545910341970133
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Appendix 3 – Observation Form Example 

Observation Notes 

 

 

 

 

 

Observer 
Name 

 Date of 

Observation 

 Group 

Type 

Morning/Afternoon 

 

Notes Comments 

Group 
Description 

  

Communication   

Leadership  

  

Organization 

  

Creativeness 

  

Teamwork   

Questions at 
the end of task 
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Appendix 4 – Interview Questions 

 

Interview Questions to Staff 

What impact does weekly outdoor adventure activity visits have on teamwork 

with year 4 and 5 children. 

My name is Connor Allen and I am currently studying Primary and Outdoor 

Education at the University of Worcester. I am currently undertaking research 

into the impact of adventurous activity visits on the value of teamwork. This 

interview will take no longer than 10 minutes to complete. All the responses to 

this interview will be anonymous and no one will be identifiable in the research.   

 

1. What is your experience with Outdoor Education? 

 

2. Can you tell me of any benefits that you see with taking children 

outdoors for learning and play? 

 

3. Since the start of the block of ten weeks of adventurous activities at 

Lakeside have you seen a change in children during school time? If so, 

please specify 

 

4. In relation to teamwork have you seen a change within how children are 

in the classroom and in sport or extra-curricular activities? 

 

5. Do you think that extending the research project to the end of the ten-

week programme would have improved the children’s development?  

 

6. Moving forward until the end of the academic year, can you identify how 

groupwork and teamwork skills can be developed within a school 

environment? 

https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwim1IH6sr3fAhWi4YUKHcstCrUQjRx6BAgBEAU&url=https://www.tass.gov.uk/site/university-of-worcester/&psig=AOvVaw1iV-uLFuMafFqZ9RBBz2bc&ust=1545910341970133
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Appendix 5 – Letter to school  
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Appendix 6 – Pupil Consent Form 

Research Consent Form 

 

Project Title:  What impact does weekly Adventure Education visits 

have on teamwork on Year Four and Five Children. 

 

Researcher Name:  Connor Allen (Email: allc1_15@uni.worc.ac.uk)  

 

Research Overview 

This study will examine how adventurous activities in the outdoors affects 

teamwork skills with primary aged children. If you are happy for your child to 

take part in the research which includes completion of questionnaire a at the 

beginning and end of the research, being observed by a staff member at 

Lakeside Campus during adventurous activities and be a part of research that 

can shape new ideas in the field of education within primary schools. 

There is minimal risk associated with this research, meaning that there is no 

heightened risk of harm than what is encountered in taking part in everyday 

activities. This study may benefit your child’s teamwork ability in the classroom 

and during outdoor activities. 

 

Declaration of Consent 

1. I have read the research overview and have asked questions about 

the study and have received satisfactory answers to my questions 

 

2. I have understood the research that is taking place.  

 

3. I understand that the research has received ethical approval and has 

been approved by the University of Worcester 

 

4. I understand how the data will be stored and what happens to the 

data at the end of the project 

Initial each box 

mailto:allc1_15@uni.worc.ac.uk
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5. I understand how the data will be written up and published 

 

6. I understand the potential risks and benefits associated with this 

research 

 

7. I understand that all data will be anonymised throughout the 

research 

 

8. I agree for my child to take part in the research 

 

 

 

I consent to (Name of Participant)   to participate  

in the research stated above 

 

Name of Parent/Guardian  

 

Signature of Parent/Guardian  

 

Name of Witness 

 

Signature of Witness 

 

Date 

 

 

 

 



[50] 
 

Appendix 7 – Staff Consent Form 

Research Consent Form 

 

Project Title:  What impact does weekly Adventure Education visits 

have on teamwork on Year Four and Five Children 

 

Researcher Name:  Connor Allen (Email: allc1_15@uni.worc.ac.uk)  

 

Research Overview 

This study will examine how adventurous activities in the outdoors affects 

teamwork skills with primary aged children. If you are happy for your child to 

take part in the research which includes completion of questionnaire a at the 

beginning and end of the research, being observed by a staff member at 

Lakeside Campus during adventurous activities and be a part of research that 

can shape new ideas in the field of education within primary schools. 

There is minimal risk associated with this research, meaning that there is no 

heightened risk of harm than what is encountered in taking part in everyday 

activities. This study may benefit your child’s teamwork ability in the classroom 

and during outdoor activities. 

 

Declaration of Consent 

9. I have read the research overview and have asked questions about 

the study and have received satisfactory answers to my questions 

 

10. I have understood the research that is taking place.  

 

11. I understand that the research has received ethical approval and has 

been approved by the University of Worcester 

 

12. I understand how the data will be stored and what happens to the 

data at the end of the project 

Initial each box 

mailto:allc1_15@uni.worc.ac.uk
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13. I understand how the data will be written up and published 

 

14. I understand the potential risks and benefits associated with this 

research 

 

15. I understand that all data will be anonymised throughout the 

research 

 

16. I have read the interview questions and information attached 

 

17. I consent to audio recording as a part of this research  

 

18.  I consent to taking part in this research 

 

 

Name of Participant  

 

Signature of Participant  

 

Date 
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Appendix 8 – Interview Transcript  

Appendix 8a 

Interview: Staff Member A 

Interviewer: Connor Allen 

Duration: 04:13 

Date: 12/03/19 

00:06 CA First of all what class do you teach? 

00:07 SMA 4S 

00:12 CA Err do you have any expereince with Outdoor Education? 

00:14 SMA Yes, through residentials 

00:17 CA And how did you find those residentials? 

00:19 SMA They are great, they are great for kid’s interaction and development and growth 
as a person. 

00:24 CA Do you mind me asking where you went for your residential? 

00:26 SMA We’ve been going to Bratton park Pgl and we have recently been going to 
Kingswood in Wolverhampton. 

00:41 CA So obviously you have talked about the benefits, how would you relate those 
benefits back to the classroom? 

00:44 SMA The children grow up a lot more, so when they’ve been on residential, when 
they come back, they seem a little more mature as they have to take 
responsibility, they’ve become better friends because they’ve made those 
different connections through activities that aren’t in the classroom, they have 
also taken more risks and been proud of themselves, pushed themselves where 
they wouldn’t have before. Some children who haven’t shone in the classroom 
academically have shown to shine physically in the outdoors and that’s given 
them a real boost. 

01:21 CA So ermm, obviously I am only focusing on the first five weeks, since the start of 
the adventurous activities at Lakeside, have you seen a change in how children 
are behaving? 

01:36 SMA I have only got on child in my class that goes, he seems very excited when he 
goes, and when he comes back, he is not very organised but he is very early, 
ready and keen to go on the trip, ermm I think his mum has packed most of his 
stuff but he’s there and he comes in and is ready to go 

02:11 CA Is that a change from five weeks previous? 

02:13 SMA Yes, it is nice to him really excited about something and keen to get stuck in. 

02:23 CA Ermm so my independent study is based on teamwork, in relation that have you 
seen a way that children are err developing teamwork in the classroom or 
within extra-curricular activities? 

02:37 SMA Usually I do, but this boy has really been struggling recently, he is being helped 
by a lot of outside agencies. The children are finding him difficult, within 
teamwork because he is quite self-centred, would rather talk about him, and 
wouldn’t listen to others, for him it is kind of an anomaly, as I would normally 
see it. 

03:14 CA Do you think if I extended the research project to say ten weeks, that I would 
improve child’s development? 

03:25 SMA For others yes, but for him, I don’t think so, we are going to have to look at a lot 
of other things. 
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03:33 CA And moving forward to the end of the academic year, can you identify how 
group work and teamwork skills can be developed within the classroom 
environment? 

03:42 SMA We use groupwork and teamwork all the time in everything that we do in the 
classroom, and help with that from a outdoor thing that could help. We do 
individual work, group work, discussions, err, we sometimes do team challenges 
even within the classroom, crossover would support those. 

 

Appendix 8b 

Interview: Staff Member B 

Interviewer: Connor Allen 

Duration: 03:34 

Date: 12/03/19 

00:02 CA Err, so what class, year group are you with? 

00:05 SMB Err, class five D 

00:13 CA So first question is, what is your experience with outdoor education? 

00:16 SMB Personally, not very much, I do some forest school and I went on a trip to the 
wye forest, last year and that’s it 

00:35 CA Can you tell me any benefits that you see with children taking part in outdoor 
activities and outdoor play? 

00:43 SMB Seems to be really good for teambuilding, that seems to be a really good thing 
about it, they can explore things as well. Problem solving, that’s what I would 
say. 

00:56 CA As you may know the activities are a block of ten weeks, but I am only focusing 
on five of those. Since the start of the block of ten weeks, have you noticed a 
how the children are during school time? 

01:10 SMB Ermm, part from the fact that they really enjoy it, I can’t see a specific change, 
apart from the excitement to go I suppose 

01:40 CA In relation to teamwork, have you seen a change in how children are in the 
classroom, or in extra-curricular activities? 

01:45 SMB Ermmm, I would say perhaps they enjoy the teamwork more, previous they 
had a bit of grumbling, now they seem to enjoy it more.  

02:10 CA Obviously, I only realised that [School Name] was a four tier school, on the 
second week, so that changed a couple of things but I think mashing them 
together with a load of children that they don’t necessarily hang around with 
improves that 

02:30 SMB Yea definitely, more social  

02:36 CA Do you think that extending the research project to the end of the ten week 
programme would have improved children’s development? 

02:41 SMB Oh yea, definitely, you can never have too much of that kind of thing, with 
outdoor education and stuff like that, it is always beneficial. 

02:55 CA And final question, moving forward until the end of the academic year, can you 
identify how teamwork and groupwork skills can be used within a school 
environment? 

03:06 SMB Ermm, just needs to be more opportunity for it, making sure there was mixed 
ability groups and working out who works best with who, sensible grouping 
and lots of opportunities, Inside and outside of the classroom 
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Appendix 8c 

Interview: Staff Member C 

Interviewer: Connor Allen 

Duration: 03:07 

Date: 12/03/19 

00:01 CA What is your experience with outdoor education? 

00:06 SMC Well obliviously I teach PE, so I’m outside most of the time, and I know the 
children see it, they see it different from being in the classroom, they can let 
off a bit of steam and it is the same for Lakeside. It’s a different way of learning 
isn’t it. 

00:31 CA Can you tell me any benefits that see with children taking part in, with taking 
children outdoors? 

00:37 SMC You see a different side of them outside of the classroom, they get to do things 
that they wouldn’t usually do on an everyday 

00:54 CA Since the start of the block of ten weeks of the activities at lakeside, have you 
noticed a change in the children during school time? 

01:03 SMC They are definitely more excited, after the first week they were quite nervous, 
but now they are getting excited and they are looking forward to going and it’s 
a nice thing to look forward to isn’t it. 

01:24 CA In relation to teamwork have you seen how children are different in the 
classroom or in extra curricular activities.  

01:30 SMC Yes, especially in PE, working with children that they wouldn’t usually work 
with, working with all types of abilities as well, not just choosing their friends, 
mixing with genders as well. 

01:51 CA Do you think that extending the research programme to the end of the ten 
weeks would have improved the children’s development? 

01:59 SMC Yes and no, they are ticking all the boxes whilst they are there, yea. No, 
possibly extending it for a day would help instead of just a morning. 

02:26 CA Moving forward until the end of the academic year, can you tell me how 
groupwork and teamwork skills can be developed within a school 
environment? 

02:33 SMC Ermm, forest school, they work as a class to develop different types of 
teamwork skills, ermm doing things they wouldn’t usually do, we try and mix 
them up in groups. 
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Appendix 8d 

Interview: Staff Member D 

Interviewer: Connor Allen 

Duration: 04:04 

Date: 12/03/19 

00:01 CA Do you work in a class? 

00:03 SMD Yes 

00:05 CA What’s the class code? 

00:07 SMD 4B 

00:08 CA First question, what is your expereince with outdoor education? 

00:12 SMD Ermm, I teach PE, they are very different rounders, hockey, tennis. And then 
we go onto, residentials in year 4 and we do lots of activities including, 
canoeing abseiling and all sorts of bits and pieces. 

00:34 CA Can you tell me of any benefits that you see with children taking part in 
outdoor activities? 

00:39 SMD Their confidence grows, their teamwork, they speak a lot more nicely to each 
other, problem solving and their coaching improves as those who are able to 
do it really easy are able to coach those who find it a lot harder. I feel like this 
is a test.. 

01:05 CA Since the start of the block of ten weeks, I’m only focusing on the five out of 
ten, since the start of the block of ten weeks at lakeside have you seen a 
change in how children are in the classroom and extra-curricular activities? 

01:17 SMD Some children, yea, so when they come back they are so full of it, they stand at 
the front of the class and say what they have been doing, and different skills 
that they have used, and yea as a group I think they have jelled a lot better and 
improved friendships and things. 

01:39 CA In relation to teamwork have you seen a change in how children are within the 
classroom or in extra-curricular activities? 

02:08 SMD Err yes, some children, are much better at coaching each other, if they are 
worried about something and a lot better and talking to each other and speak 
a lot more nicely, in the first week we had a bit of trouble with one of mine you 
may know, [child’s name], he is very timid. Talked about it as a whole group 
and I think they are dealing with it a lot better now. 

02:49 CA Question 5, do you think extending the research project to the end of the ten 
week programme would have improved children’s development? 

02:57 SMD Yea, yes I think there is more opportunity for children to home in on the skills, 
teamwork and giving things ago even when you are a little scared, its just 
exposing them to things that half of them would never get the opportunity to 
usually do. Would be lovely to see their excitement and things grow as well.  

03:21 CA Finally, moving forward to the end of the academic year can you identify how 
groupwork and teamwork skills can be developed within the school 
environment? 

03:33 SMD Just more chance to work in groups modelling good, how you talk to each 
other, not just having a go, and the weaker member of the group is finding 
something different, I mean difficult, sorry, so yea, working with those types of 
skills with modelling and just more opportunities to do that type of thing as a 
class 
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Appendix 8e 

Interview: Staff Member E 

Interviewer: Connor Allen 

Duration: 04:55 

Date: 12/03/19 

00:03 CA First question, what year group are you with? 

00:05 SME Four 

00:06 CA What is the class code? 

00:07 SME Four A 

00:11 CA This interview is made up of six questions, and I’m just going to start with the 
first one. What is your experience with outdoor education?  

00:17 SME Ermm fairly limited really,  

00:30 CA Do you do forest schools or anything? 

00:32 SME I don’t personally, but I do in school 

00:35 CA Can you tell me, looking more outwards, can you see any benefits with children 
taking part in outdoor activities? 

00:44 SME Oh yes definitely, so some children just need the outdoor space, they need to 
express themselves in different ways that sometimes may be a bit constrained 
in the classroom, some children just learn through different learning styles, 
forest school particularly or any use of outdoor education can improve self-
esteem, they come out of their shell a lot more, teamwork and attacking 
certain aspects in a different way, whereas classroom work, by the nature of 
the beast different. To outdoors work and so on and so forth, with the types of 
activities that they do.  

01:42 CA Err, number three, since the start of block of ten weeks, I’m only focusing on 
five for mine, since the start of the block of ten weeks of adventurous activities 
at lakeside, have you seen a change in how children are within school time.  

01:53 SME The children that go in my class, there is one child in particular that is definitely 
benefiting, I mean all the children are enjoying it but in particular this child has 
needs that she can sometimes find work in the classroom a little more 
challenging, but she certainly looks forward to going to lakeside, and whether 
it is linked to what she is doing there or the outside help she is getting, her de-
escalation process has been improved. We are having meetings with parents 
are she is showing signs of improvement, we don’t know how much lakeside is 
improving that though. But I certainly don’t see it having a negative impact at 
all. 

02:56 CA In relation to teamwork, have you seen a change in the way children are in the 
classroom and extra-curricular activities? 

03:00 SME Again, with the one child in particular, erm she seems to be more cooperative 
in teamwork, I take her to art club, and she seems a lot more calm and focused 
in that environment, whether it is because of some of the activities she is doing 
at lakeside it is difficult to say at this point. 

03:35 CA Do you think extending the research project to the end of the ten weeks, 
would have improved children’s development? 

03:40 SME Instead of them doing the five-week programme? 

03:44 CA Yes 
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03:45 SME I think it depends on the child, it really does, and if they have access to loads of 
rich and varied activities at school and at home. Some children are limited, and 
some are not. It very much depends on the children really. 

04:02 CA Moving forward to the end of the academic year, can you identify how team 
and groupwork skills can be developed within a school environment? 

04:07 SME So, is that how I might develop it now? 

04:21 CA Yes 

04:22 SME Helping them to collaborated and using teamwork in the classroom, continuing 
to develop the team building ethos, it is something we believe in strongly, for 
sure those skills, will continue to be developed. 
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Appendix 9 – Weekly Evaluation Form 

 

Evaluation Form 

School: Franche Group: Morning Date: 11/01/19 

 

 

Evaluation Form 

School: Franche Group: Afternoon Date: 11/01/19 

 

 

 

 

 

 

 

 

 

Problem solving activities with groups size of 15, 10 with consent, 5 without. Group behaviour 

was hyper, but willing to be involved and most took part in the activities. A couple of strong 

leaders emerged from the group. C16 and C10 showed good leadership qualities among others in 

the group. Creativeness, making a car design for the stepping stones, C16, inventive but off topic 

slightly. Instructor was OI3 and OI1 split the tasks between them both. Observed throughout the 

problem-solving task. Attached in Observation Notes  pointing that children were found to have. 

The observer was OI1 Next week look at C11 improvement in confidence and getting more 

involved in work. 

Problem solving with a group size of 14, 6 gave consent to the project. Worked group for the 

problem-solving task, as to copy what was done in the morning which seemed to work well. 

Behaviour of the group was better than the previous. Note: this was a year 5 group, morning was 

a year 4 group. Overall a quiet group, with little behaviour problems. C1 showed signs of 

misbehaviour but in some activities was quite quiet but still actively involved. No clear leader in 

the group, however, may be discovered in the weeks to come, when some become more 

confident. Children developed their own language of sign language in the activity, used well as a 

second form of communication. Teamwork wise, shared ideas well during activities. C2 and C5 

showed potential to be good leaders, however more work needs to be done to achieve this. C4 is 

a quiet individual however I think with time his voice will appear with confidence. Next week 

focus on creativeness and communication. Optimising C2’S confidence in order to help her lead a 

group or an activity.  
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Evaluation Form 

School: Franche Group: Morning Date: 18/01/19 

 

Evaluation Form 

School: Franche Group: Afternoon Date: 18/01/19 

 

School: Franche Group: Morning Date: 25/01/19 

 

  

  

Bushcraft: Split into two groups, the group was very hyper today, perhaps used to the instructors 

and the site. All the group attended today, outlined the tasks, half split with me and half split 

with OI3. Fire making ran well all participants involved, more so with lighting the cotton wool 

than finding sticks and actual fire making. Similar with both groups. Plenary at the end getting to 

know all the children’s names and something silly about themselves and highlighted the 

importance of listening skills and communication in bushcraft activities. Difficult to say the 

improvements of teamwork in the group.  C18 one to watch and C7. C13 and C11 seemed to be a 

little louder this week. Possibly more confident with the people around them. 

Bushcraft was split into two groups. A more settled group in this half, this time OI1 took the 

group through shelter building and OI3 took fire building. Group worked well together. C2 was 

more confident today and putting forward ideas to the rest of the groups. C1 was lively in the 

group as well chipping in ideas to build a shelter. Noted today that Franche is a 4-tier school and 

the groups that come are children mixed from all 4 classes. Listening skills were better this week 

and used skills related to teamwork, communication and resilience to build a shelter. The 

weather was cold, wet and windy. Next week look to improve team cohesion in two groups. 

Orienteering was the task in the morning. The children were split into 3 groups that were chosen 

by Teacher 1. The safety brief and the instructions were given inside then the points were given 

for the children to collect. At the beginning me and OI3 chose close points to go to, to look at the 

group dynamics and see how they work together. Further on in the session we adapted to try 

and keep the group together.  We introduced a 1 metre boundary, where everyone in the group 

had to stay within 1m of their group. Note, questionnaires for year 4 were filled in away from 

classes in the hall, under the supervision of Teacher 1. They wrote down the questionnaire 

independently. All sample participants communicated well.  
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School: Franche Group: Afternoon Date: 25/01/19 

 

School: Franche Group: Morning Date: 01/02/19 

 

School: Franche Group: Afternoon Date: 01/02/19 

 

School: Franche Group: Morning Date: 08/02/19 

 

Year 5’s we tried a different approach to teamwork. The groups were split into 3’s and given a 

hoop. They had to hold on to the hoop whilst moving around the site looking for points. Most 

groups worked well with the hoop however, a couple of groups did not use the hoop for is 

purpose of bringing the group together. The group showed their level of attention to be smaller 

this week, but that may have been because of the activity type. Note: Questionnaires were 

completed over lunch, independently.  

Session with year 4’s ran well, the group was split into two groups, groups management was 

good as well as motivating and working in a safe environment. The conditions were freezing but 

the majority worked well despite.  Did not work with the sample this week as groups was split in 

two.  

The session was split like the morning session. The teacher split the group up this time. The 

weather remained cold throughout the session, most of the children managed to complete the 

course, however some found conquering the fear of falling and heights. C1 worked well within 

the group and encouraged others around him.  OI1 led the session with OI2 supporting. Weather 

needs to warm up. 

The session was very wet and very windy. The plan had changed from going on the ropes course 

due to weather and another group being on the ropes. The morning group did zip wire and team 

challenge activities. Most of the children made it down the zip wire, only one didn’t as he 

couldn’t overcome his fear of heights. C7 and C8 showed better interaction this week with 

instructors and were more involved with activities that helped the group including collecting 

children for the zip wire and collecting kit from top to bottom. C11 confidence is growing slowly 

but may take a few more weeks to develop. This is the end of my research with this group of 

participants. Observation has taken place and completed.  
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School: Franche Group: Afternoon Date: 08/02/19 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The session was better than the session in the morning weather wise. Team challenge was not 

completed as the group had shorter time. Group management went well, all the children’s 

harnesses and helmets were double checked. Only one didn’t go down the zip wire despite a 

couple of attempts. C4, C1 and C3 are coming out their shell more. This is the end of my research 

with this group of participants. Observation has taken place and completed. 
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Appendix 10 – Observation Notes 

Observation Notes 

 

 

Observer 
Name 

Connor Allen Date of 

Observation 

11/01/19 Group 

Type 

Morning 

 

Notes Comments 

Group 
Description 

Lively Group, very talkative, boisterous, 

behaviour management style, copying 

instructors’ movements.  

C11 Quite quiet in general 

tasks 

Communication Listening skills moderate, most of the group 

communicating with each other. LB needs 

improvement with working with others 

 

Leadership  

C16 understanding the tasks and showing 

leadership, C10 as well.  

 

Organization 

Evaluation in the middle of the task  

Creativeness 

Identifying different ways to complete the 

challenge of stepping stones. 

 

Teamwork Adaptive, when grouping to talk to all the 

members of the group, not all the 

participants understood instructions.  

 

Questions at 
the end of task 

Instructor confidence, perhaps improvement 

through knowing the instructor more and 

being comfortable around them.  
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Observation Notes 

 

 

 

Observer 
Name 

Connor 

Allen 
Date of 

Observation 

11/01/19 Group 

Type 

Afternoon  

 

Notes Comments 

Group 
Description 

Quiet Group, mixed abilities, behaviour, 

good, an honest group 

 

Communication Talking with each other, sharing ideas. 

Gutter ball activity talking with each other 

well.  

C4 quite quiet something 

that can be developed 

Leadership  

Something that needs development further 

throughout the whole group. 

C2 and C5have leadership 

qualities that can be benefit 

teamwork 

Organization 

Group well involved and work well within 

discussion 

 

Creativeness 

Using sign language and being involved with 

group singing 

 

Teamwork Sharing ideas well, working together with 

activities. 

 

Questions at 
the end of task 

C1 actively involved but a quiet individual  
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Observation Notes 

 

 

 

Observer 
Name 

Connor Allen Date of 

Observation 

08/02/19 Group 

Type 

Morning 

 

Notes Comments 

Group 
Description 

Compared to first session less nervy, could 

be associated with social improvement. 

Most of the group followed 

instructions. Rainy and 

gusty day 

Communication C11 is still quiet but wiling to get more 

involved with others and talking to 

instructors. Listening to instructions and 

behaviour in the session has improved 

 

Leadership  

C16 has shown a less leadership approach 

and has allowed others to contribute 

towards the session 

 

Organization 

  

Creativeness 

C9 + C16 found different ways to go down 

the zip wire 

 

Teamwork Team cohesion was shown well when 

shouting and cheering others down the zip 

wire 

Signs of teamwork haven 

been improved 

Questions at 
the end of task 

Does the differing activities improve 

teamwork or is a longer programme 

required? 

Instructor confidence 

improved since the first 

session  
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Observation Notes 

 

 

 

 

Observer Name 

Connor 

Allen 

Date of 

Observation 

08/02 Group 

Type 

Afternoon 

 

Notes Comments 

Group 
Description 

A lot louder, C16 +C4 came out of their 

shells a more C5 as well 

 

Communication Supporting each other with getting 

down from the Zip Wire. One scared 

but still supported the group. He had 

several attempts. 

 

Leadership  

C1 came forward as a strong leader 

during the task, helped others out 

 

Organization 

  

Creativeness 

C1 and C4 went hands free on the zip 

wire 

 

Teamwork Sharing ideas as a group, listening to 

group leader, C3 showed good signs of 

teamwork 

C1 out of his shell more 

Questions at the 
end of task 
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Appendix 11 – Sessions Plan 

 


